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c INTRODDCTION L.
There is much dbSCHSS]On about decentra11zed dec1s1on mak1ng and part1crpa-

tory management ‘within the edueataona] commun1ty ) dowever “there “is 11tt1e-or
no .training prov1ded for t achers which enables them to become participants’ in

the des1gn and 1mp1ementat1Yn of a forma11zed decision mak1ng process.

. . . . P

. The, current educat1ona1 literature c]ear]y 1nd1cates that teachers must. be
1nvo]ved in the decisions which are cr1t1caj,to the instructional program in
thear classrooms Ain order to more effectave]y meet tgs needs of the1r students

The present system by its des1gn, provrdes~no opportunaty for teachers {6 have

. . . -
. - . Wy

..

input 1nto dec1s1on making.

° , N
-

[y

Throughout the-Titerature; uhere appears to be genera] agreement that -

» teachers should be involved 1nfthe~dec1s1on mak1hg process Research substan‘ )

tiates that teachers have not been pnov1ded with a y1ab1e means for becom1ng -
\

effect1ve1y involved in the dec1s1on-mak1ng process. .., "1nstruct1ona1 advocacy,

cdmpared to rights and econom1cs, has a maJor 1n rhetor1c and m1nor~1n 1mp1e-

mentation because how- to do-it techandes are ip short supp’IyQ>'1

Ead

J \ ~_:i N \ ’ . . ’. ..(

4

" Perce1v1ng tﬁ1s need the Nat1ona] Institute of Educat1on (NIE) began to

focus on strategies, for prob]em so]vmng "Over the past decade and a ha]f*wthe "

-federa] government has spent bf]11ons of do]]ars ‘on research and deve]opment on

the country 's pressing educat1ona1 prob]ems We are a can-do, . ‘quick-fix

soc1ety ..The activity we suppor is d1fferent in k1nd .because it focuses on
e .

the manner it wh1ch schoo]s and dj Tr1cts go about sd]v1ng their problems."
With this perSpect1ve NIE in 1974 \ssued a request for -proposals re]at1ve to

School Capac1ty for Problem So]v1ng

N

k4 -
4‘ . . v
*

-The profess1ona1 staff of the CA11fornﬁa Teachers Assoc1at1on (CTA)
Instruct1on and Professional Deve]opment (IPD) responded to this request with

4

a

34 . Y,

a proposa] based upgn some pr2y1ous exper;ence in Ca11forn1a: .

L

- -
°

Duting ‘the past three years the var1ous 1ndqv1dua1s résponszb]exfor ‘the«
program development and management of the~$an Jose Teacher Invo]vement Project®:
(TIP) have taken’ the original model, 3 % rev1sed the methods, and ass1sted local -

-+

-

< -
schoo] staffs with its implementation.:\ .




->

Feaehers involved in the management of. this project felt that from the
beg1nn1ng it represented an excellent opportun1ty to demonstrdte that ‘given
" the necessary skills, teachers would accept the author1ty'and respons1b1]1ty
_of dec1s1on making. With a pract1ca1 nodel teachers.wou1d no 1bnger'd1scuss
dec1s1on mak1ng, they would become active decisien makers.”’
th1s~repprt is to enam1ne the activities of the third year of the:pngjeet.

3,4 The focus of

- . . . P
. °

As the progra‘ievo]ved over the three }ear per1od the bas1c assumpt1ons,
theoretical framework 4 , and the mode] remained constant Dur1ng the second
and th1rd year the tra1n1ng programs were revtged and modified n’ order to meet
~the expressed needs of the teacher part1c1pants. The purpose.of th1s document
1s to report on the management the’ program, and the agtivities of the th1rd

’
- ~ "

year. . .
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: ) PRINCIPA;.’ INVESTIGATOR/CONSORTIUM L s o B
. . Evolut1on of Pr1nc1pa1 Invest1gator Role , ) ) ) .

At the 1nqept1on oﬁ-the project, the manager1a1 functions of the grant
were performed by a. pr1nc1pa1 investigator, a f1sca1 off1cer and an admin-

Y istrative ass1stant The teacher consultants concerned themselves pr1mar11y

with program content .and st/
the diskrict. [

)
)
-

ategies ,for 1mp1ementat1on of the prOJect within

/0,___ .

-~

-

.
e

Py

~

e

L

‘ Dur1ng the second yea ’ the teacher consulfants began to move “from a .
primary focus; of program content and strategies to that of assum1ng the total .
. grant management. Two of he teadher consu1tants were released from their

classrooms to function asﬁthe program and project coord1nators Four”teacher T

consultants, a fiscal officer, and proaect assistant prov1ded support to the N
. . pr1nc1pal 1nvest1gat0r)an(coord1nators ,

.
> .

-
. .
. <
'

?ln*the third year, after rece1v1ng NIE 3 approva] -of the Consort1um con-

-~ N

cept, the teacher consu]tant/coord1nators fonned a Consortium which became the

‘ N \
} A
- -~ . . .

(I pr1nc1pa1 investigator, '

5 i .

L 4

One of the rnterest1ng aspects of this proaect hds been the evo]ut1on of'
S the ro]e of the principal 1nvest1gator During the seécond year, the pr1nc1pa1
e 1nvest1gator\cont1nued to d1rect the program The coord1nators deternrined the

role of the teacher consu]tants 1n the workshops, However, this organ1zat1ona1

structure created a h1gh level of frustrat1on for.everyone 1nvo]ved

.

} ' r

T The coord1nators/teacher consultants' rea11zed after numerous d1scuss1ons
.that the 1nterna1 management Ei\}he proaect used a h1erarch1ca1-mode1 This
. * was not cons1stent w1th “the co]]aborat1ve model upon. wh1ch local school prob]emf

EY

Usrng the co]]aborat1ve model and the work style developed
T by the coord1nators/ eacher consu]tants, giworkshop was des1gned deve]oped and

' : solv1ng was based.

produced successfu]]y Add1t1ona1 workshops dur1ng the second year were ' ' .

ar,
developed’ in the samé mannfer. o Lo -

~ - v I3 Il
Y F'S 2 - Y
& - .
. Lo - -+ c;;: .
X Y 5

G1ven the succéss ot the work style evo]ved during the second year, it was” .
conc]uded that, the,next logical.step was to expand the’ 1eadersh1p It was felt, .o
that it wou?d‘be 67s1rab1e to create a conf1gurat1on somewhat similar to that N

' o 4 ' 9 . - : C .
ERIC 3 I o J
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of a pecmanent mainfenance structure At the §ame$t1me the structure had to .
satisfy the legal requ1rements of a principal investigator under federa] gu1de-
lines. The .coordinators and the teacher tonsultants discussed th{;;ggncept
at sofe ]ength After cens1derat1on of a11ﬁthe factors 1nvolve .
d1nators and the four’ teacher consu]tants agreed to form a C ttwmanﬁ1ch o
would act as the pr1nC1pa1 investigator -during the th1é§%yeaﬁ- h1swdeé%§ion -~ .>
requ1red a personal comm1tment by a11 six to the prOJect goa]s \Q Ject1ye <y
and ant1c1pated outcomes' This comn1tment ingolved not only- a fi%&;beiigfsjn
the va11d1ty and value of the concem: of teacher involvement, but i%’?af‘sv %eant
J

the arrangement of personal schedules to meet the future demands of t"'

-\ °
b

. - ) ’ e ’ "’*sg;
; In add1t1on to the'adm1n1stra?1ve fuactldhs required by the federal %b
ernment the Consort1um proposed that they serve as a p11ot for the’ future i
ma1ntenance structqre for local teacher 1nvo1vement In order to dup11qgte as’
c1o;e1y as possible the cond1tﬁons .by which th1s ma1ntenance structure wou]d ';.
, - operate, all the Consort1um members needed to be, full t1me c1assroom teachers
with representat1on from elementary and secondary schools. Such a compds1t1on
.proved to be beneficial because it provided input from various perspect1ves ‘\T

‘ ) .
* - and teaching situations, : : . B U £

- . Ll

v . N : : 2
{ N . A . ) Py . . > 4 “

. " % At the end of the second year,'a proposal embodying the above concept as
’ wr1tten, approved by the Po11cy,Comm1ttee‘and Board of D1rectors of the San Yose

Teache;s Assqc1ation (SJTA), and sent tb~NIE for approval

o™
A N . -

N Copsortium Process

* )

' Necessjty- d1ctated that the Consort1um had to evolve a system for fulfilling
both the managerial- and pr0grammat1c respons1b111t1es of the grant Thisy section
.addresses‘1tse]f to the process used with appropriate examples. )

g

-~
<

. -

Reference was made in- the introduction.of this report to the fact that the
' ' oFﬁgina] mode] for the deve]ppment of teacher %nrolvement Has remained constant '3
dur1ng all threegyears of the project. During the first year the’content and
' structure of the workshop was determined by the pr1nc1pa1 1nvest1gator with .
ons1derab1e input from the'teacher consultants. The first thrGE'workshops for n
new_schools’ dur1ng the second year were essent1a11y rep11cat1ons of thos ‘con--
ducted the first. year _The- other worRshops held during the second yegr needed
to be substant1a1]y different from those of the first year. These cﬁEnges'were .

10

- Prae




.'.' ‘5 year.

. portlons Of the workshop... - <

based upoh part1c1pant feedback teacher consultant observat1ons, and the
Stanferd Research Inst1tute ¢SRI) f1nd1ngs 5

- .

The contents of the workshops dur1ng -the th1§d yearfwere spec1f1ca]1y
des1gnedgto meet the needs of the participants. The teacher consu]tants
.rev1ewed Phase I, 3 4 reqorts, and SRI f1nd1ngs 5,6 They perce1ved A need -
'to des1gn an or1entat1on workshop to review prOJectract1v1t1es of the past
years The third year or1entat1on workshop.was designed to encourage’ the
workshop participants to define spec1f1c areas and ways in wh1ch the. proaect
staff could best serve their needs. One of the areas identified was a need
for “m1n1-workshops“ which would focus on the foTTow1ng topics:
of new staff members and management sk111s for cha1rpersons

’

orientation

» 2

An EXample of the process tilized by the Consortium to design develop,
- and 1mp]ement workshops will be 111ustrated°by the third workshop held

> The Consortium's first step in the. des1gn of a workshop was to braJn-‘
Based on prev1ous

_storm a11 possible alternatives for the workshop ohJect1ves
exper1ence the Consort1um member3 eTected to rev1se the conrent and mater1a1s )
of one of the workshops he]d dur1ng the f1rst and the second, year. The révi-
.sions were dictated by two factors )rthE‘needs—Uf~the partfcipants were o
different from those of the prev1ous years, and 6)-wh11etthe preV1ous workshops
- had been successfu] they 1nvo]ved the use of part1c1pants in ro]e playing
"situations. The: rale playing part1cvpan;s 1nd1cated that they did not. feel
comfortab]e in this s1tuat1on The- dec1s1on~uas made tha};rOTe playing was
still the most effect1ve strategy for the purppse of th1s workshop + The |
7Consort1um agreed to be the role players. The next step»was to produce the

necessary workshop mater1aTs gnd wrtte a compTete scenar1Q “for the mple pTay1ng -

e —_— . .
© .
B T

Y IR Cioo L :

"‘ . .
o - The workshop obJectnves were ref1hed and stated as: Vﬂﬁ%.

With" the ObJECtTVES -clearly stated pOSS1b1e outcomes were discussed. The
Consortium decided that t *he workshop should present participants w1th s1mu1ated
situations wh1ch cou}d happen to{1nd1VfduaTs se&v1ng ‘as facu]ty 60unc11 membe@s
The problem areas selected were:

¢ H
L4

\ » .o . a

¢ l.‘\ - , ’

G

' - -
4 ¢ . . - - .

e "

1) to exp]ore the bas1c componénts df a prob]em process1ng system, and,,
23' to critique prob]em process1ng systems developed at: the schoo] site.

.

.

-,
£
b
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‘3 .- 1) unschedu]ed mandatory facu]ty meet1ng attendance, a . f
.i C o 2) "lack of support within the1r const1tuency‘for a decision made

P . -
- 4 o L4

.. by the council; T, S . >
.3) un legr request for information from outs1de tne'schooq; and, '
' . 4)/ scheduling of . 1n-serv1ce for the next acddemic year. ) R
¢ '3 - The Consortium used each of the four s1tuat1ons as the basis for a scenario.
. The process used to develop the workshop materials will be illustrated by

- ‘the fo]]ow1ng examp1e . e e, T )

VAR i '
. . . Each Consort1um member reﬂated examples pert1nent "to- the s1tuat1on of T U

Pestab11sh1ng an in- serv1ce schedu]e for the next academ1c year." A 11st1ng -
of the common e]ements in these examples provaded 'the Consgrtium with the ': a LT
- beglnn1ng of an outT1ne for . the scr1pt of the scenario. They then discussed i ,
CO th”‘feas1b111ty of this s1tuat1on aris1ng in Jjunior high or e]ementary schools. )

.The circumstances and background 1nformat1on were. based Upon the choice of an

e]ementary open-spacg school with a funct1dn1nb governance structure. The

'teachers and pr1nc1pa] in th1s school had~a good working re]atﬂ3n5h1p‘ Baseq - : .
, ~on th1s background information. ‘the" Consorb1um used ‘their 1ist of common e1ements )
l. ) to determ1ne actua] d1alogue and the spec1f1c scenes needed for the role p]ay1ng‘
scehario. The d1alogue was wr1tten rev1sed and f1na11zed ’ - -

¢ ' . . .,-' -

Once completed; the Consprt1um focuiedwlts attentivon on what shou]d be
1nc1uded in the d1scus§1pn.gu1de Tentative questidns and top1es were pro-
v posed. Each was brainstormed ‘for feas1b111ty and outcomes. The bra1nstorm1ng -
. narrowed the poss1b1e cho1ces until censensis was reaghed on whach quest1ons R fiﬂf.:
o 7. .were fo be .useg Ih1s process was repeated for-all the sityational scenarwS*
. 'At this point the workshop obaactﬁves and poss1b}e outcomes were\aga1n d1scussed
- Ihe quest1on of whether the materials ach1eved the desired end was cons1dered
R 'Based upon their prev1ous workshop exper1ences ,the Conscrtium made f1na1 re¥1-‘ '1 L

stons: In addition to ‘the- role pléying, it was felt th:;/some/dfscuss1on ofy the ’ :

o’

TIP model was., necessary. The Consortiunf choseato.use "The Tree" (See Appendix F)  °.'. .
T as a v1sua1 representat1on for that discussion.  ° _ ‘ ‘ R

. -
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The next task the Consor¢1um undertook was to examine the 1nfbnnat1ohaﬂ
content f]dh*oﬁmthemworkshop The log1ca1 ‘and pract1ca1 p]ace to beg1n the =
s "agenda was d1scussed unt11 consensus was reached on the spec1f1c order A7 o
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,; shops devéToped mater1a1s, and p]anned any other necessary act1v1t1es Another

\

. . 5o —

rough draft of the agenda was deve]oped Specffic tasks frbm the agenda were
. assigned .to gach Consortium member. The proaect assistant coord1nated the
1dgistics of obta1n1ng a workshop site and the’ pr1nt1ng of all requ1red mate- .
. rials. At two subsequent meetings the Consort1um had "dress ‘rehearsals" to
~ smooth out the t1m1ngs flow, and role p]ay1ng techn1ques They also d1scussed
b- possible problem areas. ‘ ‘ - '

After the workshop the Consort1um crnt1qued the effectiveness of the
program They ‘focused on t1m1ng prob]ems, poss1b1e part1c1pant .confusion,
"and content re]evancy Involved- in_the cr1t1qu1ng of the workshop,were object-
ive observers frem SRI Documentation and Techn1ca1 Assistance (DTA), and CTA.
‘The pract1ce of gettwng ou¢§1de oan1on§ about the effect1veness of the work-

: shgpshwas‘standard procedure ‘ : .

2

)

: N ~ e : ' v
. . . “ . e . . L y
-, Consort1um Funct1ons : - ) oo o , \

~The f1sca1 management of the.grant- began w1th the development of a budget ’
w1th:nENTE guidelines.’ The budget represented the proaected programmat1c : -
".needs for Phase IIIZ‘1 nd was arr1ved at by unanimous approval of the Consort1mn4

I ) .). w“ -
T 3 .

= N T e .,

" The Consortium deSJgned a process for approva] ‘and crosscheck1ng of a]l o o

expend1turés of monies, agne person approved the requ1s1t1ons, and two auther-
ized s1gnatures were requ1red oh every. check. Each month the ent1re\staﬁf .o

" received financial statements g . . B . . -
. . ‘ . S . . ® Y
v . Y '. . } IS ” R ! ..

"The se]ect1on and emp]oyment .of a proaect asS1stant was by consensus‘of

the Consort1um . Periodic performance rev1ews determ1ned sa]ary‘idjustments

. . ., - . . e

o

The programmat1c aspects were determ1ned by the Consort1um, based upon the S
needs pf the part1c1pants G1Ven “such needs, the Consort1um scheduled work-

1mportant aspect of the programmat1c function was schedu]1ng, meet1ng with,
and 'following- tﬁrough on individual school requests for assistance. This assis-

S tance ranged from "m1n1-workshops" 1nvo]v1ng a1l Consort1um members to one or’ :

$
-twn (preferab]y two) members meet1ng with a schoo] faculty or facuTty committee

. disc ecific concern ' .o
//to‘ jscuss spec co . S. o ) ‘ o o

e d
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A communicat1on system was des1gned by Ihe Consortium which’ prav1ded “for
coord1nat1on aof a11g1nterna1 and externa] contacts by the. proaect ass1stant
The project ass1stant was the commun1cat1on 11a1son, who re]ayed messages,‘

. 1nformat1on between and among Consortium members,-school leaders, and others
involved w1th or 1nterested in the proaect The . project ass1stant became the

cr1t1ca1 }1nk in the system.

The communication system was effective as 1ong

as the, Consort1um used the processés they had _established.

On the occas1ons

’ when the system was not used by a]I‘members commun1cat1on broke down.
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Mini-Grants

During the fecond year of the San Jose Teacher Involvement Project a v

'
m1n1-grant’conce‘t was deve]oped by the principal invest¥gator for Phase I3 °

and IT. & The §u*p05e of the mini- grant -concept was:

. 1) to%encourage the process1ng “of problems through. 1oca1 governance
%trhctures, ‘

2): toicbntinue and extend teacher involvement by providing a nmans
byiwh1ch teachers cou]d use(ﬁhe1r profess1onaT Judgement to
1nf1uence and 1mprove the .instructional pnograms for students and

2 3) tQ prov1de funds .for implementation of prdgrams designed and man—

. agéd by teachers to solve ‘the prob]ems 1dent1f1ed through the

. . governance structure \L
., ‘)\\.\ /v TR ¢ l
\'The project staff4 was extremely enthusiastic about the mini-grant concept.
They had internalized the‘concept and anticipated instant participation by the .
teachers. The guidelines for. obtaining funds for'the mini-grants were stream-
lined so that teachers would not be-burdened with excessivg paperwork or fee]

that too- many str1ngs were attached to the dollars. T . p

s

° .
' ? < = - * -

Criteria for .fuhding mini-grants was based on NIE guidelines and TIP goa]s
and'objectives ?he procedures for app1ication,and,the process for funding .
was deve1oped by the pincipal 1nvest1gator Subsequent1y the Policy Committee
approved the concept and the process for obta1n1ng mini-grants. (See Appendix‘G)

M - -

L4

The h1gh 1eve1 of part1c1pat1on dur1ng the fiest year‘of the mini-grant
& had- ant1c1pated did not mater1a&1ze in year

program that the project staff
*)
one of ‘the mini-grant progr In fact, “there were only four‘gpp11cat1ons for

mini-grants that year,’three of{wh1ch Were approvedg

5 o,
g

%
In ana1yz1ng the lack of w1despread part1c1pgt1on »in the*m1n1-grant program )
the projeét sté?f came to the cont1us1on that the. major reason teachers were °

- reluctant to part1c1pate was that they lacked a good understanding of what the ,
- grant program represented This.was further substant1ated by SRI f1nd1ngs 6

It appeared that few teachers realized how much was available: to them for so 5
Tittle effort 6n their papt. Perhaps a_second‘reason for the relatively Tow

S . . ¢ 7

- . . ) 3
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use of the mini-grant concept potent1a1 was that many staffs felt they lacked
the sk1TTs needed to write a program application for federaT fund1ng

. > : .
‘ . ) . . . . - ’
\

_ From the 1ncept1on of, the m1n1 grant concept the proJect staff expressed .
a w1111ngness to help 10ca1 school staffs with techn1ca1 writing, paperwork

.

. processing, and any other support serv1ce necessary to implement the m1n1-grant /o

pr.ogram. Three of the four m1n1 grant appT1cants requested support Services.

One of the app11cat1ons received for a mini-grant came from a schooT where -
a teacher consuTtant/staff(member a]Tev1ated the staff's fear that this process ’
was long, tedious and cumbersome ] Through her efforts and reassurance an appli-

4

|

cation was submitted. C L A . .

~ . . . ’
The above mentioned ,school was the first to rece1ve a' mini- grant This
. was a qun1or h1gh school which was mov1ng into a new open space fac111ty ‘and
',expressed a need to evaluate qts scbedu11ng program The "school requested a°
mini-grant’ to hire a consultant to %galyze their present scheduTe and give them
scheduling aTternat1ves Recommendations were made for an ear11er start1ng time,
. a s1ng1e Tunch per1od an- act1v1ty‘bQS, smaller EngT1sh cTasses, common_prep
- time for Eng11sh teachers, ahd réorganrzat1on of the‘homeroom schedule. The )
. staff voted to accept all the recomme@dattons of the consuTtant which were
; + then 1ncorporated into the schedu11ng program for schooT year "1976-77. The
\ staff recons1dered the schedu11ng program -in Apr11 of 1977 and voted to cont1nue

< . 'l
> Tf. . . ':'. \ ' ‘.‘»‘,.‘ o ] .’f“,
T s . 7

s W

.

<

/e

ﬁ%E% . The Policy Comm1ttee d1d not approve a request from another Jun1or high -
schoo] This schooT‘was concerned about staff conmun1cat1ons s1nce it is depart-
menta11zed~ The teacher leaders felt the deveTopment and furn1sh1ng of a com-

R fortab]e centraT faculty-room woqu 1mprove commun1cat1on .4S1nce the m1n1-
grant concept was to improve the 1nstruct1ona1 program, the PoT1cy Comm1ttee

ot suggested that the staff re-Subm1t their proposa] with an emphas1s on a resource

in§5 " center for teachers. A rev1sed proposal was; ot subm1tted The PoT1cy Comm1ttee .

i was concerned that the rejection of one m1n1-grant proposaT might. d1scourage\

' T'futur%:reguests Th1s did not occur.

q * - 4
. . . .- c 3 . ‘

o . Another school which applied for and received furds was an eTementary -
school. The staff expressed a strong need to obtain release time to deV°10p ..
) O N ) S
st . T n RS AL '
L ‘ . i s’\‘ . 10 »;‘ °
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o muTti-cu]tura1/mu1t1 1i{ngual mater1a1s necessary for the 1mp1ementat1on of T
-This curr1cu1um included three major 1anguages and

The staff ‘saw the Q1n1 grant

r 76-72 curr1cu1u .

cult res Portuguese Spanmish, and English.

- as an\opportunntyut§ supp]ement special fund1ng (i.e., T1t1e I, SB90 already
. ava11ah1e for reTJea 1ng some staff members.) to a]]ow the rest of the staff
to part1c1pate in- the group processes and curr1cu1um development necessary

a@for program 1mp1ementat1on in the1r open-space, pod school. The teacher-' @

pr1nc1pa1\eva1uat1on of the m1n1-grant outcomes clearly indicated that not

-

. on1y was extens1ve curr1cu1um deve]opment ‘achieved, but the ant1c1pated im-

provement of staff 1nteract10n occurred as a result of the group processes used
dur1ng the curr1cu1um wr1t1ng sess1ons ' ‘ b : , .-

’ . * - ' *
‘ . .l
. s it
~ . ¥ -
[N

A second e]ementary schoo] wanted to open the1r Tines of commun1cat1on

~

T ey app11ed for a mini-grant to provide tra1n1ng for teachers and 1nstruct10na1
- aydes in commun1cat1on sk111s, va]ué c]ar1f1cat1on, classroom management and"
ecision mak1ng in a group process. The expected resylts were that teachers
would 1mp1ement these‘s§n11s in the1r classrooms to enhance’ student growth, ‘
student-teacher re1at1onsh1ps and teacher effectiveness. Twelve teachers par-
t1c1pated in an a11 day in-service program at which they were 1ntroduced to .
.+ the TRIBES methodr\f communication and classrobm management
for the day included role playing and 1mp1ement1ng the new]y 1ntroduced TRIBES\v
strategies. The teachers who part1c1pated in the tra1n1ng then went back to

' their classrooms "and implemented as\much of the program as each 1nd1v1dua1

+

teacher fe]t comfortab]e with.

who part1c1pated was given a comp]ete set of wr1tten materials.to he]p with the :

jmplementation and further deye]opment of skills w1th1n “the’ c]assroom An eva]-
uation made by the teachers showed that most part1c1pants used some of the
strategies learned and that communhcat1on w1th students showed some poS1t1ve

. gains. Teachers pointed out in evaluat1ng the program that wh11e they d1dn t
implement all strateg1es of TRIBES»they were able to compare it w1th many other
systems and use parts that were most effect1Ve for th?m and compat1b1e with

. their 1nd1v1dua1 persona11ty and work sty]e e Lo

‘!"

In the second year of the m1nggg{ant program the Consort1um‘act1ve1y :
“-solicited applicatiens.’ Th1s was done through a p]anned workshop in which. a]]

schools part1c1pat1ng in TIP, sent representat1ves to learn more‘about the

- ."‘ A
PN

-

In add1t1on.to the tra1n1ng rece1ved each teacher .

A\ ]

Part of the program .

t




310 share techn1ques and strateg1es to deve]Qp so]ut1ons to the1r 1nd1v1dua]
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grant concept Man} personal contacts were

"what, how , and why"gof the mén1
made to encourage and st1mu1a§e action in the 10ca] schools to take advantage

Qf this potent1a1 These efforts resulted 1n 1ncreased part1c1patqon Six
mini-grants were funded dur1ng¢the second year ‘of the mln1=grant pngram
\‘féf'ﬁ?’ ‘ ¢

Two schoo]s of diverse natures (i.e. geograph1ca1 1ocat1on, s1ze, ethn1c,
and econom1c 1eve]s and bu1]d1ng and program structure) d1scovered that each
cou]d he]p the other fulfill ‘their perceived needs. School A had de/gJoped
g student handBook but wanted to establish a discipline pol1cy " &chool B had -
deve]oped a d1SC1p11ne po]Téy but\needed a student ‘handbook. A JQ1nt app]1cat1on
was subm1tted to'allow representatives from both staffs to meet and share their
respect1ve heeds and the1r respect1ve solutions. The m1n1-grant was approved
The results of- the meet1ngs were that School A developed its own d1sc1p]1ne
po11cy with 1nput from commupity, stugents, and teachers. Schoo] B deve]oped
and subm1tted ‘to the staff a student handboék. Both groups “found that the task
was completed qn a m1n1mum or t1me, with a maximum of success"due to the sharing
of experiences and mater1als Notw1thstand1ng the d1vers1ty of the ethn1c back-
ground of the students and building/program structures, these teachers were able
schobl prob]ems L. B

o
Iy 1

One elementary schoo1 had® a concerp with the1r record keeping procedure
d requested a mini grant Lo hffe a. consultant to review their procedure.and
#
ecommend rev1s1on9 They,ant1c1pated the development of a more eff1c1ent record

' keep1ng system.” This proaett will not be completed until the fa]] of 1977.

>
T
& - ’ 3

&

A sChoo] wh1ch had prev1ous]y rece1‘ﬂd a mini -grant applied for a second
one in ]976 77. . These, teachers rea11zed that th1s would g1ve/fhem the oppor-
tunity to make some needed revisions in parts of their mu]tf cu]tura]/mu1t1-
1ingual curriculum. . This proposgl p]aced special emphas1s on or1ent1ng new
staff members (for schod] year\'77-'78) to their program as we]] as rontinuing
~ the. deve]opment pf 1mproved commun1cat1on and trust ]evels among the staff.
The ne]ease t1me to meet the obJect1ves of this grant w1]1 “be used in the fall of -
77 o thak néw staff will be able to Participate. Also.any sh1fts in ethnic
makgzup of the student population can then be cons1dered during t| the curriculum

revision act1v1t1es . . ‘ . ,
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Y \clas room conduct of the selected students. The teachers who superv1sed the .
believed that by mon1tor1ng each student®s classroom behavior .and
. prov1 ing rewards there would be noticeable improvement- in these areas. During
P " the '76-'77 school ‘year 25% of the selected students were successful.  The
program will continue next year.
(’\' - \ ©
One. of the schools which app1ied for and receiredgtwo mini-grants ddi)ng
.~4\ 1976 -77 was an inner-city elementary schoog The staff expressed a need
. deve]op and implement learning centers for the library media center, Three
teachers here released ‘from their classréom for two days tp produce, four cen-
¢ ; ers. Recommendat1ons were made by all staff members regard1ng the kinds of,
centers and act1v1t1es which wou]d be most 1nterest1ng and @ot1vat1ng for the
iudents The resu]ts of the mini-grant Went beyond expect£t1ons The time
afforded for exchange of ideas, the sharing between teachers o goals and
el know]edge in var1ous areas of curriculum greatly enhanced the i o]vement and
_ ' staff 1nteract1on The centers were produced and in-service for the staff
- has been scheduled for September 1977, with student use of the centers to begin
' at that time. S

g:{; s . ‘. . .
o : This school's second mini-grant was used to h1re a consultant to exp]ore . ,;
w1th parents and' teachers :the positive corre1lt1on betwgen a good foundat1on in,
perceptua] motar: deve1opment and basic academ1éearn1ng sk111s " A perceptual .
motor: program was developed for the primary gr¥des. This program provided for ‘\;'
N, teacher input regard1ng entry level assessment, scheduling for class part1c1pat1on, .

- ~and assessment of teacher need. A second. component of themini-grant was to pro- AN

j rvide teather release t1me to develop and 1mp1ement a four'week pilot program

T =.: for. grades K-3. Teacher-eva1uat1on 1nd1cated enthusiastic sppport for the '
. ~ ~program. Increased mastery of skills and 1mproved self- 1ma§% were noted’ in .the 4
ch11dren A year long program will be. 1mp1emented in the *¥all of '77. Teachers -
reported that they had benef1ted and some wou1d be willing to return in August on ‘_
volunteer tﬁme ﬂb attend more trdining sessions ‘These sessions w111 better- ﬂf -

"Hw‘“h equip teachers to use the new program . The m1n1-grant money prov1ded recogn1t}on
s v T . ‘a : . 0

»
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" qf the need and support for, the time and energy necessary for curr1cu]um devel- . ﬁ

oy opment As a d1rect resu]t of‘th1s “seed" money a’total of more that 100° A f

,-teacher vq]unteer hours have been 1nvested in this program to benef1t students. é

. Due to the enthus1asm generated by.the teachers, parents became 1nvo1ved 1n ‘
.the program and also supported 1ts goa]s and obJect1ves " Paréents have 1nves

. .over 350 vo]unteer hours 1n th1s pr0gram Many of the parents will"be return1ng )

¢; .1ntAugust to attend a workshop ‘with the teachers'andg¥111 be/Vb]unteerwng the1r - e

time in the, fa11 to he1p 1mp1ement the program. - ‘

. - i ~
' ~
. * 1

* ~  The major obJect1ves 1n the desﬁgn.pf the m1n1-grant program were to -, . ) -

[3

prov1de an incentive to: use. the ]oca] governance structure, extend the 1nvo1ve- ¢
ment of té“chers through the use.of the m1n1-grant, and, proV1deLa Way, to fund o A
‘ \.14 .1.7 .
by teachers " v

- programs that were designed, deve]oped, 1mp1ement d and eva1uate
. W1thout restr1ct1ve gu1de11nes It was the perc $1on of the Co sort1um, and

- ) substant1ated by the eva]uat1on of(ﬂ:ffi)nd1V1dua s involved 1n the mini- grant : ey
program that given the ‘responsibi11ty for spending) funds, teachers hgad their St
C dec1sron making process and their profess1ona1 Judge ent to~1mprove the educa- . '
tional experiences for children. 2 ’ 'R [ s, oL !
‘ WOrkshops . _ : ,

>

_ The react1on of the part1c1pants 1n the, proJect h s brought "about s1gn1f1cant v
= changes Yn the program These reactions have been. obse ved\by the pranct staff ,g
- and documented by the SRI findjngs,. 5,6 These observatqons and f1nd1ngs were
° 1ncorporated into the deve]opmigt/of materials for subsequent worksbops The
» - first year's workshops focused 6n strateg1es for mot1vat1ng and 1nvoqv1ng teachers
<y in decigion mak1ng These workshops ‘weré highly structured and the partlcqpants
' were given definite timelines for the implementation of .the activities demon-

strated Part1c1pants practfce every activity so that they cou1d dup11cate - A
_them in their own building. % . ' R

S KO * . \ r‘ \’ = L .
“The project staff urged teachers to 1nvo1ve their pr1nc1pa1 in the deveJ-- N ;‘

opment of the local governance structure. This Was. recommended but not requ1red
. of participants in the proJect Some schoo1s chose to exc]ude th@1r pr1nc1pa1
dur1ng the deve]opmenta] stages of the1r gdvernance structure Th1s exc1US1on
;.‘ résulted in some m1sunderstand1ngs Some pr1nC1pa1s perce1ved teacher involVement
in decision making as a direct threat,tolthe1r author1ty -Some groups of teachers '

-




[ - i ' . - ’ - L
fe'ltfso threatened by the1r view of the! pr1nc1pa] s authm’ity that they d1dn t > '
fee1 comfontab1e speak1nghout in FacuTty meetTngs. s " v '
. . - Y Ces ~ ’
In the]r haste to meet the t1me11nes, some schoo1 staff compounded these
\ m1sunderstand1ngs by essent1a11y copy1ng -2 sample const1tut1on Q§§agn§wtak1ng
) 1nto cons1deration the1r—1oca1 school needs-and structures. s»Add1t1§g_J1y, it
c1ear tQ the proaect staff that there were sectfons of the sample con-
stitu ,on which e11c1ted -adverse reactﬁons from the administration regard1ng
~th param:ters of teacher invoTvement in dec1s1on mak1ng. In order to dea1
w1t these differences the proaect s{aff and the district superlntendent dis-
! cussed sev-ra1 alternatives which cou1d be used -to reso1ve the. prob1ems The

cho1ce‘Was for the super1ntendent to convene a meet1ng of a11 proaec{ schoo1 ¢

The super1ntendent also reiterated for. those present, his support of the
prpgect s ph11osophy F011OW1ng th1s.mee§1ng, the. project staff‘cont1nued to -
‘work with the super1ntendent on 1nd1v1dua1 schooT prob1ems

-

<
)
J .
2t
-

v
) -, ©®

I : ' , / "
A Dur1ng the second year it became obvious to tﬂp project'staff that because

to re- des1gn "the struct re of the workshops This re-design was based upon =
factors such as: .some schyols were new to the proaect, some- schools requested .
that they repeat the process; and some schoo]s desired to cont1nue because ‘
“their const1tut1ons were ready to be used These revisions were based upon )
. SRI5 f1nd1ngs, participant, react1on and the project staff exper1ence In1t1a11y, %
. the proaect staff replicated the f1rst and second workshnps presented‘dur1ng N
the first year to4new project part1t1pants The number of part1c1pants in !
+ these workshops ,* however,/was not sufficient to prov1de effective 1nteract1on
.andeexchange dur1ng!d1scuss1ons It became appare t that a new strategy had
to be*deve1oped ‘Fhe project staff therefore evo1ved three workshops which .
were based on the ut111zat1on of prohlem solving techn1ques to resdlve ‘the
-~ problems faced by any of the pactnc1pat1ng §choo1s regard1ess of their- stage .
of development. . - e T . P

N . N .
. - < »
~ ~

. . R ;} - . B [

D1scuss1on gu1des were deswgned to fac1}1tate the 1nterchange of 1nformat1on
.¢between schoo1s Interact1on between new and exper1enced part1c1pants became

} ' ~ ” . .
- . - . -
- “ - s ¥ o . . - T h ¢ s y
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a_method_ for

N
i
part1c1pa

1nvo]v1ng teachers in. the 1mp1ementat1pn of the TIP mode] ~Jhe ~
~ _’ among new ;

nts, from the f1rst year became 1eaders 1n generat1ng enthusiasm
art1c1pants dur1ng the sécond year

t1c1pants!?

‘ fiyst year}.

~ » - on the pan

o \ decisions.

all decisi

Further the experiencgd\par-
egan to realize how much they~had actua]]y a?comp11shed dur1n$ the
Another result of thf? process of 1nterchagge was the realizat1on
t of the part1c1pants *thafdthe schoo] council mﬁst record and document
This documehitation tﬁrough m1nutes provided an accurate record of
ons processed by the schoo]*counq&] gnd wa; used by the school to
clarify tve staff perceptions of Hecrs1ons
- /
Mostfof th

B
e,§h1rd,year part1c1pantsz
and/or were invol

’ i
-

<
‘

.
‘"

ed in the use of a %§1f=goVernance structure-in their school.
needs of the participants.

had prev1ous workshop exper1ences
‘Further rev1s1ons were necessary in the. workshop mater1als to meet the expressed

-

/
The proJegt staff dengned agenda wh1ch focused on’
gpecific quuests and were flexible enaugh to prov1de\t1me for 1nd1v1dua1 school
tasks. Igese tasks 1nc1uded reorgan1zat1gp of, const1tdenc1es evaluation of-

" their pro Jem process1ng System, feedhacﬁ on SRIS’6 f1nd1ngs for‘the1r schools;

app11cat1on for mini-grants; and f1me~for iAteraction between schoo]s
i

cial gr

»addition thé project staff created "m1n1~w9rkshops" to meet the needs of spe-
0 s,‘R
grant pnjiedures

& .
In

(1 €., cha1rperson new tach1ty member or1entat1ons, and mini-
\\ }

] < 7

¢
e
,.,..'
\
?
.
-

{

te
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-
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It s 1nterest1ng to note that/the workshops of the third year were sub-
stantially d1fferent 1n coritent and format

<
ot "

-
fo]]ow1ng as the maJorwoutcomes of the workshops
- - \b\r .

The Consortium perce1Véd the
their governance structunes; adm1n1strators are more 1nvo]ved in the use of

twe]ue schoo]s are us1ng
the process; fewer specific school prob?ems r qu1r1ng the 1ntervent1on of the
super1ntendent have come to the attentron

-~

1Y (s
-

-the. proaectqstaff ‘more mini grant
app11cat1ons have been received; and an 1ncreased 1nteract1on between teachers’
" an administrators part1c1patJng 1n the pro;ect has been observed.
Sc 01 Qutcomes '

, S ' >
. ) ‘)' .‘:f ~ : "' ;‘ . . -
The most significant qptcome of TIP 1s the effect the project_has had at-

schoo] level. [ It is the conténtion of the Qonsort1um that this effect reflects
=  the bhi]osoph 1n1t1ated by the.prOJect ‘three years "ago.

schools part c1pated in the prOJect ta var<1ng degrees Twe]ve of these schoo]s

To date, nineteen
SRt

vy

22 .. 0
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addressed themseFves to a wide var1ety of 1ssues relating to. the instyuctional,_
Teachers became involved and accepted the respons1b111ty for the

program.

decisions madé The essence of_1nvo1vement is people.
fective un1esstused Peop1e make the.process work.

’ 1

L

Consortium ,i{ ' ‘/ L,

-As ind1cated in an earlier section’of th1s report ‘the role of the prin-

Z

e

A process is inef-

A

cipal 1nvest1gktor evolyed over the three year period of the grant Th1s
evolution tookhp&ace because in the original proposal there was prov1s1on for

moving control'of the project from an external to a local:-agency. "As would
be expected, suth a transition generated-some problems.’ There were misunder-

) standqngs reg d1ng the ro1es and/or commensurate author1ty among the’staff.

It,éVentua]]y became c]éar that the f1na1 authority must res1de within the .,
pr1nc1pa1 1nves 1gator. Once that was c]ar1f1ed fhé‘management responsta B

-

~ e, * . 4

bilities were 5}a1t with more effect1ve1y L , . .

‘conflict w1th§n the Consort1um\ The focus of the conf11et centered not
around authorgty/contro] or lack of comm1tment to the prd§ect concept, as’ one
m1ght supposeé but rather it occurred because of O .

4
¥

- varled 1eve1s of e;pernence and soph1st1cat1on 1n the use' of

A

.E with them to the proaect, M
tassumpt1ons or. percgptions, one or more members had of their

{ L

srespons1b111t1es, ~ . i .
- '3 the diverse pgrsona]ities and- work stj]es of individua] members;

3

b 7'"""

and E] ‘:\ \"‘ B . '

.
*"‘\“m"“ovu‘ - -

persona1 commJtments related to the1r teach1ng respons1b111t1es

- and families. \

B

~

So1v1ng thts problem begén w1th the art1cu1at1on and ownersh1p of the_problem

by all the. members.

hé‘

N

<+

’-e

-

R

B *
&

In retrospect the»Consort1um rea11zed that the process they used to

reso]v nf11ct was based upon the collaboratiye model of the project, but
-at the t1me*the so1ut1ons evolved, that was not clear. In actuality what
] ‘ \ . : ‘ “ it
?' ' : "w'\." o ' 7 ) 2 ; . .
. " B v hd . . 3 ‘ ‘ - ¥
: 18 23
- - L 4 . '

‘ .

Another R 06Qem encountered in the 1mp1ementat1on of th1s grant’ 1nvo1ved -

group commun1cat1on sk111s~wh1ch the Consort1um members brought -

”
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developed and are using.a self-goyernance process. Critical to the process

"was the ratification of a mutually agreed upon written. document. The'Consortium

considered the following to be critical elements in 3 successfu] se]f-governance

3 L ]

structyre . o - . C

-

\ 1). a means of mak1ng decisions; . -

,2). a way to resolve disagreements; .

-

the identification” of const1tuency'groups;

w

/

>

the setting of school prforifies; ‘
6 the prov1s1on for effect1ve communication; and, S 2
. 7)' a procedure to amend the written decument. ' ~,.
In’ work1ng with the schoo1s which develaped se]fpgovernance structures, the

Consort1um ‘observed that a key factor to success was the systemat1c use\of

-

t
(82}

).
)
) the assessment of school needs;
).
)

-

t

the, process estab11shed ‘ -

-

. . “ ‘
The self- governance strucgbres est%b11shed were used by the teachers and

adm1n1strators to process issues cr1t1ca1 to the 1nstruct1ona1 and program .

fac111t1es management of_the building. Examples of the issues processed were:

) - improve staff communicatign ’

- discipline policy, ) . ‘ S

- parent/student handbook . o . N

- media center procedures ' '

- supervisory dut1es (i.e., p1ayground extra- curr1cu1ar act1v1t1es)

P in-service schedu11ng and programm1ng e : ..

* - .resolving staff conflict ~ ~& e, )

- "extensive curciculum deve]opment to meet spec1a1 need“ (i.e., .

. Tearn1ng centers, perceptual motor program, mu1t1-cuTxura1.and L

r .

-

s,

. b - multi-Tingual programs) ' ‘ o .

~ . o .

‘- grad1ng policy (1 e., “standards for report cards, promot1on and .
_graduat1on) ) TR
T - schoo]:schedu11ng (d.e., room and grade “level assignments, ¢lass
size, class grouping and regroup1ng pod and team p]ann1ng)
- community (i.e., vo1unteer and pa1d paraprofess1ona1 dides)
" - staff selection (i.e., teacher, adm1n1strator, support services)

% Al °
~ — - 4
- ’

, One‘of'the interestiqg thfngs observed by the'Consortium is that teaohers

.. A S . .. =
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habpened was that the Consortium did the following: U
| 2 . ®
. - assessed ‘their needs; . ) . “
- ~ .
~ . e estab11sheq,pr1or1t1es, - - - o,

- brainstormed strategies to—meet the1r prioritized needs; -

" _- reathed consensus; N - a

- evolved a plah for group trust building; and, s .
» - provided time -for jndividual members to 1nteract and react to

.o orie another S work style and commun1cat1on sty]e.

\

T1me was set as1de by the Consortium to deve]op a_work st§1e and build trust

w1th1n the group. This aff3v1ty y1t1mate1y proved to be a cruc1a1 elément

in successfu] 1mp1ementat1on°of the’ Consort:um .conceptof manag ing the grq\;
M DR 2 ~ " ./ ‘-. '.

. Management of thengant, product1on of materials, workshop 1mp1ementat1on,

and f1sca1 responsrb111ty would have been difficult if the Consort1um had not

A )

“dope extens1ve work on trust bu11d1ng and the development of a group work sty]e 3
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- ' 9~ MAINTENANCE ) - -

One “of the most 1mportant outcomes ant1c1pated by ‘the . Consort1um is the . «»
A ,J cont1nuat1on of se]f-governance structuresvw1th1n UN?loca] bu1]d1ngs /The '

« f1rst step to ensure ‘the cont1nuatﬁon of self-governance was the negot1at1on
'./ . of a prOV1snon in the SJUSD contract wh1ch States: - . T
- . ~ - . .
. "Each school~ faculty may: e]ect a facu1ty adv1sory council.” The "
B faculty. may. develop its ‘own constitution, by~laws, and/or,stand1ng
Y - s+ rules by which they will- operate. Such, g council should foster
, mutwal communication. and mutua] effort aimed.at enhancin the com-
. , + mon good of the school." (SJUSD Contract Art1c1e #]97003 - B
—~ ‘ ' ‘ Ll “‘-
0bv1ously the above a1Tows for the contrnuat1on and/or expan51on ofgée]f- .-

goverhanceostructures in the d1str1ct However, peﬁmwss1ve cont1nuat1on seemed

e .to be top laissez, Jfaire in view of the Consort1um s deep Gomm1tment to the
‘,teacher deC151on _making concept. Therefore, fhe Consortium ]ooked into the’
? R\resen\t proaect go\‘/ rning structures as We]] as the, association's governanC‘e
;‘ andeOmm1ttee strﬁggyres to determ1ne what mechan;sms m1ght be viable for - -
\ 1pst1tut1qna]121ng tme prOJect S concept Th1s.effort resu]ted 1n the fo]—

M 1ow1ng by laws amendmen ;to the SJTA const1tut1on ¢ . -
TR Sy . -
i ¢—~\ o ;, - Teacher Invo]vement/DeC1s1on Mak1ng Comm1ttee {T1C)
C The;IIC shall be responsiblé for the- mon1ton1ng -and development of * -
N :(n %ﬁ@gp] teacher, decision making governance.structures. ‘The y
: e 'Cdmm;f% “‘5ha1] be appo1nted bytthe Pre51dent w1th the consent of
’ ' . thén nggg MY .
©as THESTIC shall be composed of sevep A7) members The Cha1rperson,

. o appdlnted by the President; two é?%.members se]ecteq from schools
witlf established governance strucﬁﬁres,»two (2) members se]ected .
- . “from schools without established governance structures; and_ two ..

B 'S (2) members ‘selected at” large. CL R

. o b. The TIC shall: ) L %N%\» . . :
. T 1.. Provide reconmendat1ons to>the Board of ﬁ1?@ctors wighyre a?d
. : . -, to short-term and long;-range goaTs for teacher involveme

’

in local school decision making. |-
2: Respand to ‘tedcher réquesth. to as;{st‘fn‘t \/estabhshmen\tf of

- . a governanﬁagstructure at %qgl school sites
A e - 3. Respond to: #acher requests, te assist in; the re§§§ioh and/or
Lt , ‘modificatign of established govermance structure AR
e R 4. Establish™ sub-committees, as deemed appropriate.
e N 5. The Chairperson of TIC shall conveffe Teacher Invo]vement Po11cy
~ i .Committee to discuss goals, prob]ems, and future direction of
. ' teacher involverment in SJUSD. ° ¢
- 6. The Policy Committee shall be made,up of oné representat1ve
e v from each school with a governance structure.
A . a) The SJTA President shall be a member. hd "
B b) The Cna1rper§6n shall be elected by the Policy Cormittee.
" (SJTA By Laws Article VII-Duties of Stand1ng Committees Section 7)™~
O N [ . - > . 20 . L N
Emcpf‘ ' ' o \ D \20@ . e
; AR o c L ‘ ?;;E" . . P30 g . - - i . -
‘\' ﬁd: . . * ' - ". 2 ?
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- .., The TIC and Policy Committee w111 be able to mon1tor progress and assist’
_ ' teachers in maintaining or deve10p1ng se]f gpvernance structures ‘Another
, “ ‘activity of these groups, under ttie terms of the present contract, wiT] be
to explore w1th the district some alternate methods of mon1tor1ng and pro-
> mot1ng the 1deals discussed in this report (e g. JOTﬂt district- assoc1at1gn

"P011cy Comn1ttee", the usé of the d1str1ct in- serv1ce budget to allocate
funds for “mini-grants"). '

LIS

- “
R -, .

In'okdérbto more effectivgly document the puté;mes of. TIP the prdject‘
o= "provided for a fourth year af SRI'evaluation. This gyaluation is expected
* . to measure the growth and change in. teachers 1nvo]v¥t and the maintenance
of self- -governance structurg//hy participating schooTs. e
C Ne—"" :
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, - TIP Sheet s ’ . ) ., _ SV

b . . .

DISSEMINATION T

‘. ! . e~ -
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- The proaect newsTetter referred to as the TIP Sheet, was d1str1buted‘ e ; y

. throughout the district to all cert1f1cated emp]oyees There yas also 11m1ted
d1str1but1on to interested persons outside the d1str1ct (e.g. congressmen,
state department of education). The TIP,Sheét was “used to describe avvar1ety

of project activities. Special emphas1s -was placed on workshops, m1n1-grants
(annoudcement se]ect1on, and progress) and SRI fﬁnd1ngs .
~ Brochure and Descriptor - . )

The brochure was to reflect the purpose of the project and the basic
assumptions of teecher involvement in decision making It was one of the
mater1a1s used to disseminate information about the proaect Another pub-
11cat1on was the TIP descriptor which was used to further st1mu]atee1nterest

and prov1de an 1ndepth ovérview of the project \ )
Conference Attendance - T ‘ ’
C§ Members of the Consort1um attended three CTA sponsored conferences At .

these conferences they presented an everview of the project, its philosophy,
its purpose, and its effect1veness in SJUSD. The strateg1es for, the 1nvo]vement
» of teachers in decision mak1ng were prgsented in small group sessions. The
d1scuss1pn sessions provided specific information to part1c1pants Their
1nterest centered pr1mar11y around the vo]untary nature of the program and the
strateg1es deve&oped to 1nvo]veiteachex§ A list of people who=desired further
& 1nformat1 on was- compjiled.

L4

Publicity , " o
—.In February. ‘the CTA Action featurgd one ‘of the TIR schoo]s as an example
of effective ;eacher involvement (See Appendix H). This article led to further

A

o e

‘requests for information.




TRANSFERABILETY

In d1scuss1ng the transferab1]1ty of TIP, we' must cons1der two factors:
1) those components of TIP wh1ch can eas1]y be packaged and sent
\\ to other schoo] districts aﬁywhere in the United States; and
2)" those components which cannot be packaged npr sent to other
d1str1cts Y

TI’ has deyeloped a mode] for teacher 1nvo1vement Th1s mode] is not;a -
panacea, but it is worKing 1n San Jose. The concept of the model itself is
transferable.” The mechanics of the model have a theoret1ca1 philosophical
base which can be transferred from one site to another The skill tra1n1ng

: jcan be made available, to teachers.who are interested in this process. The’

training materials are relatively self-explanatory and can be easily repli-

cated, Examp]es of j%ese transferable compontents are: poss1b1e problem areas; .

the logistics of mana91ng a workshop; suggest1ons regarding effect1ve commu-
nication; and, suggestxons for the identification and deve]opment of local building.
leyel 1eadersh1p - "

ol 4 ¢ .
:‘? b L g

From the perspect1ve offthe Consort1um there are two factors critical to

! the success, of the\proaect These factors ‘cannot be transferred. but must be

-
&

present In‘San Jo se, one of the factors has4heen the SUper1ntendent S pos1— '
tive ph11osoph1ea1 views . pn decentra]xzed dec1§1on making. This has created-

"a c11mate in wpwch teachers -haye not-only: ggd the opporfun1ty, but have been

encouraged to’ act1ve1y part1c1pate on a 11m1ted basis in dec1s1ons wh1ch directly

Aeffect the1r c]assrooms "The degree to* wh1ch ¥his decentra]1zed dec1s1on mak1ng \

ph1losophy whs 1mp1em%nted was- ent1re1yadependent upon the concurrence and
cooperat1on of the bu11d1ng adm1n1strators and_ teachers. "To beg1n ‘the project’
1t was necessary to have the acceptance and support of the superintendent

’ - -

and the local assoc1at1on

- - . v ’
. : % e 1
[ M . o -

y

second element necéssary for implementation-of TIP was the identification
and conmitment’of Tocal teachers, who were recog\jzed throughout the district
as op1n1on Jeaders and who were sensitive to-the po]1t1ca1 -networks w1th1n the
district. Unless these conditions exist it would. be d1ff1cu1t to 1mp1ement ‘
a proaect of this nature. .




5 L L) :
As previously ﬁoted'tn the'maintenance'section of this report, the
Consortium through’1ts assoc1atﬁon barga1n1ng unit fe]t it was essential
to negot1ate a c]ause in the- co]]ect1ve barga1n1ng contract which permitted & =~ . .
. ooa self-governance system andits ma1ntenance. From the perception of the
Consort1um, the above e1ements are essent1a1 in order to dup11cate the process
which occurred in San Jose. .- . PR

. . - - .

.,( | In the final analysis, the effectiveness.of this. project will be shown by
: 7 the extent to which it is ma1nta1ned Tocally, and “the degree to wh1ch the -
' concept is supported by other districts and/or teacher organ1zatfons. . )
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Cwi - OBSERVATIONS AND REGOMMENDATIONS \ . * \

Jn reflecting on the activities during the three jear operation,of this

grant, the Consortium makes the following observations and recommendations:

£ £ -

" The or1g1na] application for this grantuwas submitted because the broposed
proJect staff viewed it as.an- exce11ent opportunity to test a process for
'lnvolv1ng teachers 1’dec1s1on mak1ng 1n SJUSD:# Upon accept1ng t\e grant,
it was understood that a limited number of schools would .be e11g1b1e to
participate under the NIE gu1de11nes A cr1t1ca1 factor 1n the. success of
this project, however, was the "read1ness" of a given facuTty to part1c1pate
in such an activity. It is our be11ef that there wasslittle or no correlation
between "the "readiness" of a facu]ty to participate in decision making and ° -

, the categorical aid guideltnes. It is recommended that in the future, -

- eligibility for projects of this nature not be ‘based on catege(icaT'guidelines-
because the objectives of, th1s type of project are not exc]us1ve to such
schools, but rather the ob3ect1ves have potential va]ue for the ent1re educat-

~‘1ona1 commun1ty.

V3

.

-R As we pointed out in the introduction, the federal government has spent L o-
billions of dollars to solve “pressing educat1on prob]ems We contend that . ?
the search for so]ut1ons to. educat1ona1 problems mist “involve teachers - -
Therefore we recommend that in the future more projects be funded wh1ch -
K 1nvo]we teachers d1rect]y in the deve]opment 1nd management of federally )
‘funded programs. wé also recommend that the federal government cont1nue to
solicit proposa]s from agenc1es other than those traditionally not1f1ed

o
T . <3

-

f

. . s . .

- Those who have not, been 1nvo1ved in thglmanagement of a federa] grant

before may have little or no jdea of the complexity, of the procedures requ1red
We recommend that a clear set of gu1de11nes out]1n1ng eff1c1ent p cedures for 423
grant management be made, ava1]ab1e to laymen.

-~ ¢
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GLOSSARY

4

deveTop1ng aTternat1ve strateg1es with 1ittle or.
no comprom1se of 1nd1v1dua1 pos1t1ons which are
de51gned to produce agreement

8

> : )
‘a group of individuals with commpn interests, who
elect a representative to thg s 0ol codncil .

. - -

a newspaper pubT1shedAmonthTy during the schooT i

year by the Ca41forn1a Teachers Assoc1at1on

1

linstruction and-ProfessionaT DeveTopment Department

-~

of the- California Teachers Association, 1705

fMurchjsqanrive, Burlingame, CaTifqrnia 94010

at the local school g .
\ » - 2 *) ° . « . -
T o

Documentatuon and Techn1caT Ass1stance 1n Urban
SchooTs Center’ fqr E?%ca¢1ona1 Policy and 4
Management 1472 K1nc

‘

. ’ GOVERNANCE STRUCTURE ‘an organization W1th1n the TocaT school mutuaTTy

<
!

W . »MINI-HORKSHOP:

« NIE:, . .

PERMANENT MAINTENANCE STRUCTURE“

-

— . -

CAL NETWORKS: -

EO
/\ o

. ~probTems

" a small group"

a workshop designed to meet the spec1f1c needs of

S
> U

National ‘Institute for Education, Schoq;%Capacity

for Local problem Solving, 1201 16th St. ., ¢

washmpgton, D C 20208

\ . »

theﬁantersect1ng TJnes of commun1cat1on dealing w1th '
/_Etﬁe structure and affa1rs of all involved agencies

Y 2632 i

d Eugene, Oregon 97401, -~

the congcept whereby decisions are made f/T )

«

. agreed upon by the $taff for the purpose of process1ng

G

the organ1zat1on established under the--

- auspices of 'SITA with the agreement of SJUSD“to .
- { continue the proaect act1v1t1es and concepts
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PROGRAM COORDINATOR :

PROJECT COORDINATOR:

| ‘l | |
PRO: STAFF: ~

RISK TAKERS:

1+

+

SCHOOL, COUNCILS:

* SJTA:

PRINCIPAL INVESTIGATOR/CONSORTJUM

PROBLEM PROCESSING SYSTEM ;51nmans determined by a local schooI’staff

.the seIf govern\ng body estabI1shed by the IocaT

" this body; e.gI,‘facuItx ‘gouncil, staff council, -

' Expressway, San Jose,:

- . -
the_group of six SJUSD -teachers who *
assumed respons1b111ty ‘for the management of the
prOJect dur1ng the terd year ' ?

to utilize their governance structure to make

dec1stons . .

4 v o

the person respons1b1e “to ;he pr1nc1pa1 1nvest1gator

for the deveIopment and 1mp1ementat1on of. workshops ]

the person responslble to the prjncipal investigator

for the management of the project -

“Phase I- pr1nc1pa1 1nvest1gator f1sca1 officer, -
teacher consuItants, and administrative assistant -

Phase II - pr1nc1pa1_1nvest1gator, fiscal officer,

‘project coordinator, program coordinator, teacher

consultants, and prbaect assistant

’Phase III - Consort1um, fiscal off1cer, and proaect

| [

ass1stant S

those people who are willing to participateAn
activities which- they believe will lead to positive

change in spite of poss1b1e negative . reactions frOm .
-

e

‘their co]]eagues

mm *

schoo] staffs —/var1ous ‘terms areﬁosed to des1gnate

faculty semate - - K . . RS

alifornia 95125

¥+

San Jose Un1f1ed Schoo District,

San Jose, Ca11forn1a

San Jose Teachers As E1at1on 2476A Alm den
i
‘ /
1 1605 park Ave., - ,
9

- 4

)

Stanford-Research-Inst“tute, 333 Bavenswoqd Ave.,

> "
P L T Y e >

5126 N e

Menlo' Park, California \94025 R -
n. 27 3 3 ’ ' N . .
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TEACHER CONSULTANTS:

TIP:
"~ TRIBES: -

g
-

€

local teachers 1nvo1ved 1n the devg]opment and

<Jmp1ementat1on, of .th proaect programs .

. oy
&
.

N Tegcher Invo]vement Project . o :

,an act1v1ty des1gned to bu11§: ‘1f—esteém in
students N L
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- APPENDIX A L. -
" AEACHER INVOLVEMENT: SOME A’ssum’PTmNS \ - .

”

1 . Ld

. - < v “ _‘
. - B . : . \)

Decentralized, dec1s1on mak1ng and self-governance at the local school mustJ ’

involve teachers- d1rect1y because it.is ‘right, relevant, and pract1;a1/tg—do*so -
_ Teacher involvement is. based on the f0110w1ng assumpt1ons\ . %o e

-

. 9. Cont1nua1{;uhlﬁ% feedbackwand mod1f1cat1on ta~accommodate individual '

-

I.. »Change will be more product1ve, self- susth1n1ng, and dynamic When
“teachers do things for themselves and the school rather thangofhers doing
things for and to teachers and.the scheol. '

2. Outsiders to a part1cu1ar sch001 cannot identify instructional dec1s1on

making needs and potential solutions in the same sense ‘ag those who :
teach there can. .. . ; T \

i ) ‘ A ‘
3. A public statement of decision’ needs by individual teachers is a pr1mary
element in the concensus process s and 1ater self-governance effect1veness

4. Effective implementation of dec1s1on makﬁng processes “increases to the
degree that individuals are able to reach consensus on the priority of
“content areas in wh1ch.they des1re dec151on*part1c1pat1en

>

5.. Teachers are willing to assume varying degrees—of respons1b;ﬁ1ty for

decision making when they have ,comensurate authority. The degree of,
authority, responsibi]itys and‘involvement w111 vary depend1ng on the -
content of the dec1s1on o

-g . 0 . o <

-

6{ Feachers should fee] they have® contro] of their own tra{n1ng and result-
ant degision making strateg1es~ . .

.¢'The 1nd1v1duals ‘who\ initiate and' 1nsta11 the dec1S1on making’ ‘mechanism
are selected by. tea ers; the individuals who activate the mechanism 4
as School Faculty Coyncil members should be e1ected by the teachers ..

-

) they represent - ¥ .

.
- L]

o~

8. The effect1veness of the dec1slnn mak1ng process 1ncreases w1th the

degreee' to which- elected or se]ect’d ‘individuals represent true con-
‘ stituencies rather than themselves as’ 1nd1V1duals or«token role.
~ players. o . ! ‘o e

..

. needs, Qpinions, and va1ues*ﬁncreases the potentna] for efﬁect1ve de-
.. cision mak1ng quolvement

’n

. 10. The potent1a far. co]lectnve sdccess Jncreases to the degree thgt the ¢

. teachers associgtion and, <ts leadership make a f1nanc1a1, resource, or
other observabl comm1tment to-the proaect goat~< ; , .

. - L4
1 . -

-

1based on Magnus, A. & B 11d1ng Invo]vemeht Steer1ng Commit; E1 Ranqho Educat1on .
Association Bailding Level Involvement of- Teachers in Decisi n Mak1ng Los Angeles:
. Ca11forn1a Teachers Assop1at1on Instructioh Center,,February, 1974. () CTA

’ .
[
~ 4

-
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‘ APPgNﬁ&X B: RECOMMENDATIONS TO TIP PROJECT BASED ON SRT PHASE 11 STAFFy
— - N

INTERVIEWS, dJuly 15, 1976

, / - . - a
During the mgnths of February and March, 1976, a series of interviews were.
conducted by SRI staff at seven school participating-in Phase II of the San
Jose Teacher Involvement Project. As with interviews conducted in Phase I —
(1974-75), appointments for the, interviews were coordinatéd through the
TIP project with the direct assistance of teacher representatives (policy
conmittee representatives) of each school interviewed. The content of the
interview (the "interviews schedule") was based on issues and interests
developed through the Phase I project evaluation, from input of the project
staff, and from observations of Phase II developments and activities.

4

VT o

Altogether, interview input was obtgi ed from 37 teachers and administrators. =7 "

Responses in the form of opinions, interests and concerns of the respondents
were.edited, condensed and consolidated into. building level "interview

. summary reports." These rep8rts were prepared separately for\faculty and

©

admipistrator interviews, so as to' protect privacy and confidentiality in
the Ffeedback and validation component. This component involved returning
the summary forms to the respective faculty (or “administrator) for review,
comment and updating as appropriate. The cover letter accompanying this
feedback provided a suspense date of June 30 for any revision.. As of this
writing (June 25) no such reguests for revisions have been received. Con-
sequently, this report of recommendations is based on our #terpretation of
original dinterview,responses. If subsequently, we receive revision re-
guests, we will update or amgnd this report as.nesessiib.

@ o«

RECOMMENDATIONS - ) T

Initial Workshops for new parhﬁcipanté should be simplified in Format,
Content and Duration. » )

1 A
Fairly consistent comments from “new" schools (i.e., Track II) regarded the
amount and complexity of information presented in the firstégud second work-
shops. Although in our estipation these two workshops were"iconsiderably

improved over Phase I, sti11 the amount of "new" ideas, tasks, procedures . .~

etc. clearly overwhelms new participants, and tends to-scare away some. ~ We
would suggest the workshop I and II be subdivided each into 2 shorter (1%
hour maximum) sessions, such that the start up activity training gets dis-
tributed over at least four training sessions. "This way the.participants
can better digest each ‘component and have a better paced.and more consis-
tently suecessful initial experience. - on T Co ' =

More Consumer Appeal should be Introduced.in thé Initial Workshops.

Kno;her impressfon from the Track II schools (and from our observatioRgeof .
the workshops) is that the initial wprkshops ? uld be more tightly man¥ged.
and packaged, and need a stronger and more . nthusjastic flavor. Some ex-
amples might be positive testimonials, spirited dialogue, some group pro-, -
cessing, and related devices designed to develop a sense of,trust, enthu-
siasm, and committment by the audience. As they now stand, they are con-
sidered: lengthy .and tedious to the newcomer. Our studies of other programs
like TIP show’thay succeed largely. on the basis of enthusiasm generated and

--maintained by the sponsors. Select your best spokesmen and use them for

~
-— . . * . » " .

L3




. schools.

-solution to school problems, towards a more realistic and prodyctive orien-

. has been recognized.as beneficial by most faculty. Alsothe elimination

- . . 4
~ 4
+ . .

. .
; ‘A

. . . . ' - o
these kick-off meetings. 'Reduce the amount qf “factual and procedural detail" -
. and concentrate on benefits, advantagess etc., and gradually work: into the

mechanics. v ~
P ®
{

TIP ghould Increase its Efforts to.Inform and Involve Administration.

* Phase II of TIP witnessed a major increase in involvement apd participation

of school and distric vel administrators. Much of this increased involve-
ment occurred shortTy after the nid-point of this year's program., It is not
at all clear why this happened. \It certainly was signifiggnt and may, haye
been ‘the critical turning point in TIP continuation this and future years.

At a ‘minimum, this involvement needs to be acknowledged by “the TIP staff.

One practical acknowledgement might Be in working ‘through a procedure for
better informing and involving building level administrators. ‘Another al-
ternative might be conducting administrator-specific.briefings, or possibly

- sponsoring repeats of the principal-teacher meeting held last ysar by Dr.
Knight. -

»

The Mini-Grants Program ‘Should be Streamlified.

The Mini-Grants program represents and ideal and ingenious jncentive mechanism
for TIP participatign: Yet few teachers or schools have taken advantage of
it. One reason seems to be lack of good understanding and appreciation of
what this grants program represents. Few teachers realize how much s avail-
able -for so little effort on their part. This related to-the_second reason
for low utilization of Mini-Grant potential: grantsmanship. Too few faculty
feel they have the skills necessary to put together an acceptable applica-
tion, and “they probably feel they don't have the time (or inclination) to
learn on their own. - Since the TIP staff currently have been completing all
paperwork involved in Mini-Grant applications, it is apparent that teghnita]
assistance alone is insufficient to develop the desire utilization by "the .

- »
E ol

~The Mini-Grant program represents a powerful to®dl and we would advise the

project staff to adopt a solicitation approach to make better use of its
potential. This would mean defifing several grant categories, advertising  °
them to schools, and negotiating details with interested faculties. Schools
would receive funds prefty much on the basis of their interest and accep-
tance of grant terms,’ The leverage this offers is <normous.

o . e PO By S
This method would augment, rather than replace, the unsolicited method now
being used (by unsolicited, we mean relying on the applicant to initiate the
prodess, define and jw@tify the grant topic, and negotiate“-terms with TIP). ~
In other words, unsolicited applications would be encourdged and accepted,
as well as. solicited applications. _With the latter, however, TIP-can set
the agenda and thus channel the activities and efforts to faculties in de-
sired or useful directions. . o

Other Recommendations for Improving TIP , \ ‘

This year's emphasis on problem précessing was good ind well received, both
by. faculties and administrators, ,This shift away from TIP as a ready-made

4 .

tation of TIP as a process for staff ‘communication, problem redognition etc.

of "grievance procedures" from TIP agenda has solved a number of problems.,
of TIP acceptability. . Now would seem a'good time to Concentrate on the

+ remaining wrinkles in TIP, such as: , .

¢ 14

- ’ Il
.. 3238 : .
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Ay

" year. These should be reviewed and approved by the g@ hnrigte agencies

. -
AY - A H . 0
e - How a constitution and corresponding governanc&:¥gedure can be made
more ehduring in 1ight of inevitable administ) .-;?‘75"35-? That
is -- faculties scheduled for administrative EdanlZ expressed con-
siderable uncertainty (and some apprehengioh}! reda ing the extent to
*which their constitution would captinue te .- Fhey would like,to
'\ feel all is not lost with the changing of prikgiPals. - Since we have
o 'no current precedemis, amuch of this concern may o%may not be real-
istiG. Special attention (and' perhaps some ad‘daljg%gaj TIP assistance)
(ke be offered the chzo]s gcheduled for admin¥

»
P

ration changeover.

H
L.
- 3‘%&0 W \.ggg}:ent does TIP eVverlap with, compete with,:or r\epré'sent an ’
‘t31terngbie to the ~forthcoming collectiye bargaining requirements.
Ay ulty.anderstand; (either torrectly or\.’rncr&rect%..that TIP
erits CTAs mechanism for CB in San Jose? - [ 1"." ¥&| may tend to
% some participants, but because CB is<a ppg{aund and volatile’
& it is more 1ikely to-trigger Caution oriifaitzand-see" res-
¢ ponges, .If possible, the implications of CB,, S&EA, CTA ‘and TIP ‘should
+ be spelled ,qrig_t_ clearly and completely, so thatx ., o?:\.gpprehensign
: X

based:o) gﬁ $.0r uncertainties can be assuaged

o RelatediZ& igss is the need for a strongey sensel;afoe
participatitiyschools. Thi$ year the faculties SRopKad g

. translating TIP into a SansJose ownedgand operal kafy However,

.many faculty stilT report their image of TIP is ‘&f%’? +an Associatjon
ici A fover AFT g

w

-

leréhi p amc;ng ‘

<

sponsored activity, and to participate is to endof‘/gq NEA" c
If possible, the project should be de-politicized, poBia &
. more apolitical. : . A

e At the project operations level, some tensions:we PAHBLERED
the project leaders and thé_ teacher o siultants. _PCCay

seemed due to faulty internal communications or pla
normal to projects in transition stages wherein new-.

methods are being tried. The consequences, however, 1
the schoqQl level, and mitigate q.gajnst!participant confidencer and 1
involvement. Efforts should be iade to clarify and 'elaborate proj¢ct

management and operational-roles and responsibilities in an effor tq
maintain clear _and_ unified ]eadership__}t@the project level. i

it -
B

oy

Improvements in Evaluation:Mefhods T SR PR

D - % OF :
Regarding the conduct of interviews by the eva]uati‘onﬁiégm;hent, several s
improvements should be attempted in.forthcoming years,#Fipst, the evaluators

should prepare the interview schedules and procedures e%n}e: 4n the school

> ~

(e.g.,'lhe project staff and the Policy Committee) n
Christmas-recess.  Thus actual buildipg interviews can &ph
January of the school year. - %@,}, L ,§
Second, the range of participating ;f&éﬁlty with.respécm“g}fjxeir involve~-
‘ment in TIP should be increased, if at,:é, 11 possible. The gbal is to get a

Reréz .
NIRRT

L ds ‘ear]y ag _y

cross-section view of the faculty.opifiighs, experience, concerns and recon-
mendations. Group interviews were t out this year and worked reasonabl
well, but since the groups tended to be homogeneous with respect to TIP {
involvement, the.desired spectrum of opinion on issues was probably ‘not ob-i
_tained. Puture group interviews should still be homogeneous, but several - ,
groups , reflecting different positionSiviz. TIP paFticipation should be
sampled. .- n S . : -

ajgr:steps in, - 7

-

%
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Third, thé _number df‘interviews, or -of Fespondents; should be incredsed._ ° ,
It-is our opinion that interviews represent the r1qhg§t—and the most potent . :
- source of information on TIP. ‘Except for the smaJ1~Scﬁools, we féel that 3
_ minimum of 50% of. the teachers from each school shouid-be integviewed, This | .
js not to suggest that every school be interviewed, but rather'that more be . )
learned about the schools-being interviewed. Also, this is not meant to >
8 jmply the year:end survey be dropped, but.that possibly it be 'shortened in ‘
¢ favor of more -interviews. . . ‘ .
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APPENDIX C - CONSOR’TI'U‘M/PRINCIPAL7INVESTIGATOR-’GUIDELINES

R

B g ..,.,.....w,: -~ PR
I. Consort1um/Pr1nc1pa1 Invest1gator
i The'Consortﬁum consists of six members who are teachers in San Jose

Unified School District and have been intimately involved in the

- , development and implementation of Phase and II_of this project.

- As principal investigator, the Consort1um supervises “the conduct of
R the project; des1gns the. budget and authorizes expend1tures, estab11shes

'

- standards of proaect ‘work; authorizes emp1oyment of project personnel
. "and evaluates their performance. The cOnsort1um will provide the Jiues
of cémmunicatioh, pripr%tiesz and de1egat1on of responsibilities.
within the project.. The coﬂsoﬁtiumzwi11 authori;e the production of
publications, mediated presentations, training strategies, and’
materidls for the'project. . ) .

«

e II. Consortium Decision Processing . : . ,
A.  Meetings of the Consortium shall use the following agenda format:

’

1 Call to order - \
2.  Approval of minutes . .

°.3. Recommendat1on/}nformat1on items -
4, " .Action items,

' B- Levels of decision process1ng

I Recommendat1oq(1nformat1on items ' . )
Toa e Such items may be placed on the agenda by any member.
b. Upon the agreement of four members, any such item may be
. considered for action at that or a subsequent meeting.
. ¢c. - Recommendation/Information items may include, but not be
limited To such mattérs as:
1)  School contacts and support services
) Liaison activities: .
Internal, management , ’
Sub-contract implementation .
Memos to schools and/or other’ agenc1es
- Monthly progress/fiscal reports
Functional strategies
Policy Committee timeline
Policy Committee representative contacts

»

WONDNHWN
vl\/vvv

ST 2. Action—items , ' '
a. Action items are those which require the author1zat1on
. : - of the Consortium
s b. Authorization requires the agreement of at 1east five
members of the Consortium

s .

-~
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L, . - . c. Action items may include, but not be Timited to such
S S ARt SOV e SOV, - » A.7-) =W LSO SO U :
P " . "1) Project timeline LU
. 2 Budget and/or reallocation
) ; Personnel policies- and selgction
4) External and. internal consultant policies and

PN : | selectioh - : )

: _ :5)  Training workshop schedule

v - . "~ 6) , Workshop coritent and process - .

i 7; A1l publicatjons ~ N . L

: C 8) Travel - extégnal to district } . o
" _— - 9)  Advisdry committee meetings ) , -

LT T, L 10; Mailing lists and distribution . ’ . o ]
B : ' - 1 Legal and accounting services °

RN : : 12; Sub-contracts (after legal review)

NS ‘13) Dissemination expenses

ke e " 14) Participation of new Phase III 'schools

15) Final report .

>

. P .
III. Guidelines for Consortium Operation

A. Each function is coordinated by a specific person subject to ‘the
authority and decision of the consortium members. :

L]

B. Distribution of duties will be handled through a collaborative
process:

C. In the event ‘that oné or twd/;;mbers are unable to participate
in Consortium deci§ion,processing due to personal illness or family
K . emergency the remaining membeirs may authorize action. Such .
decisions will be reached by collaboration and require the unanimous
agreement of those present. All such decisiong will be communicated

. to the unayailable members by the Consortium as soon as possible.. P :

ol

ol
b

. . D. If, for reasons of personal health~or family considerations a
. - member finds it mandatory to discontinue his Consortium

' responsibilities, the remaining members will restructure the
Consortium *in collaboration with the SJTA Board of Directers. .

E. .Cpllaboration is defined as developing alternative strategies .
‘ —. with little or no compromise of individual positions which 1is ) .
N . designed to produce agreement. The restatement of the issue -
! ) ' is then voted on. . aaﬁgi . ) .

: F.. If a decision cannot be reached by cd]]aboration, the Consortium
. o« a- .- - will.request b#nding.arbitration. ..(Suggested outside arbitrators:

e
L e e o

» ' Jim Seibert, John Emrick; ‘Robert:Stahl, and Arlene Magnus.)

?

e IV. Areas.of responsibility . : -
' ; A. Chairperson: Roger Evans . e
) * . 1. tiaison with NIE S o

2. Internal management and coordination
3. Monthly written summary togJTA Board of Directors., . LR

. ‘.\ B. ScHoo]osupport and school contact: Linda Funk | ' . _;*
N e e 1. Team A: Sue Anderson and MariTPee Adams - -
i . 2. Team B: Rogeﬁ-Eggns.and Flo Doolittle - N .

. . ) . , ¢ . / . 1 . . , . .

a0 ' 43
. ]

4 - © 3




‘e
A
3

(8

<
)

[

é. Team C: Phil behman .and Linda .Funk

. .
* ~ -
. N .
. P .
- .
. , , .
. P SN
o
. ¥ ; s
o M d L P ’ P . ' R

C. Tra1n1ng and leadership programs: Flo Doolittle
1. Workshop coordination . <
. ... 2. Internal consultant liaison
3. External consu]tant Tiaison .
D. Fiscal management:, Mar11ee Adams -
1. Monitor budget ' \ '
2.  Report on monthly f1sca1 status -
3. Liaison with fiscal officer w .
. E. External/Internal Public ‘Relations: .Phil Gehman. <
+ 1. External. - ] e
, . Local media - .
b. .d&Profess1ona1 publications
2. . Internal )
a. SJTA VOICE . ’
b.  TIP SHEET
3. . Dissemination- . . SN
“a. Descriptive brochure
- b. ° Conferences
¢. Professional assoc1at1ons N
d. Other organizations o
F. ‘Liaisonsresponsibitities: Sue Anderson - .
1. SJTA/CTA/NEA:_ Flo Doo11tt1e : ,
2. SRI: Linda Funk .
3. DTA: Marilee Adams
4. SJUSD: Sue Anderson
£ 5. State and-national 1eg1s1ators/State "Department of
*  Education: Ph11 Gehman
/ S Ce
— - i . 4 ‘
. ) N |
- { ‘
s .. ¢ . 7 4 /
‘ .
“TIP - .
17/20/76 ’
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APPENDIX 'C - POSITION DESCRIPTION PROJECT - ASSISTANT

T~ ne N . . !

A)

‘Responsibilities.of the Project Assistant .

3

_Reports to the Consortium Chairperson. Assists~with the production, imple-
mentation, and coordination of all phases of the proJect such as: workshops .
and. tra1n1ng programs, 1aformat1on dissemination, documentatign, month]y ‘and *
final reports, filing and record keeping, and logistic arrangements. Works
in a close co]]eg1a] relationship with the Consortium, Fiscal 0ff1cer, Tocal -
teacher consu]tants, evaluation team, and other project staff Se]ects,
superv1ses and evaluates temporary secretar1a1 help. M-1‘taqns an effective

working rel ationship with the Sap n, CTA Alameda | -

Jose Teachers Associg

teacher leaders. Assists with the implementatiep of pplicies and procedures

established by the Policy Committee—a
duces 1nformat1ona] publicity, and -public re]at1ons mater1a]s for the pro;

. ject at the d1rect1on of the Consortium. ‘ A

-~

Typ1ca] functions of the ProJect Ass1stant L =

/

1. Office organ1zat1on and f111ng '

2. Des1gn1ng an -informatian system between and among target schoo]s
and, Consort1um.

3. Arrang1ng facilities, meals, and other logistic support for work-
shops and tra1n1ng sessions. . .

/@e'. Accurate typing and sett1ng up from rough draft for photo- ready
) . duplication.

5. Responding to information requests from proJect parf1c1pants, SJTA
members, CTA staff, and others. ,

" 6. Coord1nat1ng and editing project reports s

Coordinating the preparat1on of all requisitions, bil1lings, and-
monthly reports fOr the review and approval of the Fiscal Officer

and Consortium. .
8. . Documenting Policy Committee, Consort1um, and Aﬁ%ﬁsory Panel
" meetings. - .
9. Coord1nat1ng ma1]1ngs and ma111ng lists of proJect part1c1pants
_ and staff. . .
10. Evaluating ongoing project operat1on and report1ng observat1ons
- to appropr1ate project staff._ . v
11. Forwarding pert1nent eva]uat1on/docu ntation data to SRI and the
Consort1um . . .
. %":’
s.: 4 D: L R
J

N




Resourceswavailab1fﬁwmww - e CCVIEPRPE W+ W

5 . ~ - . .

-—

-5 s 4
. ‘1. Temporary secretar1a1 and clerical ass1stance as needed.
2. Work station and telephone. . ~ ¢
ot . 3. ’ Assoc1at1on dup11cat1on and copying fac111t1es. . P
<t . )
« , . . ‘ s ® R ) S ———
Qua11f1cat1ons g . T
A R Familiarity with San Jose Unified School District or interest in -
Jlearning -about the district structure and geography
) 2. Ability and" exper1ence with office machines. :
3. Exper1ence with billing and requ1s1t1on,procedures.
4, Office management skills. £
5. MWriting and editing sk1lls. i . ‘
6. Plannings” 1mp1ementat16n, coordination and genera] organ1zat1on ' - .
. skills. \ . ‘ ,
7. Public relations and telephone skills. -
8. Group process sensitivity. ‘
9. Flexible work schedule.” . .
10. Trangportation. . )
- 11. <£jlperience working with educational proaects related to decision ’
. m gfngjgr organizational strategies. o . .
- 12. Exherience rélated to public educat1on. '
13. Int rest in éroaect goa]s. -
. 14. Experience ‘with working in a co]]eg1a1 ‘tean act1V1ty _ '
. F 15. Experiénce W1th schoo] district and teacher assoc1at1on operat1ons. 
Compensation I ’ ~‘,; . '
T, iy ' '
. 1.. Sick leave, holidays, an¥ work schedule will be determinéd by the
B9 “the Consortium.in coTlaborat1on with the- SJTA Executive Director. .. '.
" T2 Tbocal mijeager s s s e et S
3. Salary will be dependent upon experience, background, and per-.
' _formance.
. o . . £
v ) . * * 3’:%"‘: r,
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S Responsibﬂiues of the Fisca’ Q;fficgr% f . L K L
In coﬂaboratwn w1 th' the Co ort'iums 'tht?'s‘& f;_a1 Ofﬁcer shal] ‘design the
U - budget and “authorize expe ‘_1tures. ;ﬁfs % . ,;,I[ ..
! 3 i” "‘* - 3 , 5 R AT :
. e R
. T, T VT
- . Lt "‘ ¢ -7. ./"".’ . 3 — \\s:“ /
Typical functions of the Fisca]* Ofgcen B ;* s g .1
. 1.  Secures outs1dg§' ‘?gaun’t:iag servibes néeded to maintain’ %
- adequate and ap mpr'late fiscal records. : , -
P~ ~7 O -
2. . Authorizes a]f/proaect expend1tures. - .
3. Reviews and approves all fiscal reports. i
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v T strategies whicH members can utilize to improve their existing

APPENDIX D#- SCHOOL INVOLVEMENT POLICY COMMITTEE GUIDELINES (PHASE I1I)

A . '~

1. FuNcTIONS | - ' jﬁ//,//’f"’ fo
- The Consortium/Principal IﬁVesng v-is responsible to NIE for the

administration of the grant. TEEgSchoo1 Involvement Policy Committee

shall fulfill the following functions in cooperation with the Consortium.

A. Set guidelines and approve procedures for coordination, assistance,
and communication with School Involvement Teams and faculty i
-councils by TIP pergggne], SRI, and DTA. i

% B,. Provide input and critique the design. of the training program for
School Involvement Teams and faculty councils.

C. Communicate-on.a regular basis with the aSSQC1at1Qp,,d1str1ct
principals, and Superintendent of Schools. -~ . .

D." Formally receive school constitutions and provide written

acknowledgement thereof to the faculty councils. ‘

- " . ’ o il o \
- F. Approve the relatignship and set-guidelines for representation of
. various parent, ‘community and district groups to the committee.
a MRS "
" - . G. Direct and integrate TIP'activitie§ with existing district and

- association structures. . " ¢

3 E. Approve Phase III éana] reportf/

H.  Provide input to-fhe’projeq}’s%aff on all phases of immediate S

and-long-range activities.

: Kk .
- N ot p Ly - ..
. - I. Determine the structure of a permangAt ‘School Invelvement .PoliCy
Committee to be maintainéd by the:dssociati®n and/or the school
district. - - .
‘J.  Participaté in Teaderghip trainihg sessions designed to provide

- |

L4
.

»

skills as opiniom leaders with regard to teacher involvement in
s © their schodls. C

N

*

II." MEETINGS AND AGENDA

A.. Meetings are held on a regular ‘basis’, and .are called by the
. Chairperson. The Chajrperson'and Vice-Chairperson are elected

by the members of the committee. "The agenda.is prepared by the
— _ Consortium and.Chairperson, but any member may place.an-item on-
" the agenda by contatting the Chairperson or TIP Office. The
meetings are open to any interested members of the San José Unified
School District staff. . .

£ 4

.t ‘The Schoo] Irivolvement Policy Committee agendaow?]] be:
I. Meeting called to order ; ‘

v °

11&. Reports - Information Items ,

T I\w Action Items - . . ' .

A. .Recommendations . t,
B. Approval/Authorization

" 48

11. Approval.of-Minutes ‘ N o .




‘ L)
’)\ ] . * ’
- School Involvement Policy Committee Guidelines . R N
Page 2 e - s N .,fu',, 2 BT W. - .
' B. . School Involvement Policy Committee meetings will not be more -~ "f -
Han 90 minutes in Tength. Committee meetings will follow.~ 3
: . [Robert's Rules of_Or:,de%? r ‘ , i
. C. School Involvement'Polidy Committee Minute§ will follow the ° X
‘ agenda format. . P . s
' III.  MEMBERSHIP | o R :
. A7’ Voting members of the School Involvemént Policy Committee are: ~
‘ 1. .1 teacher representative from each participating school -ds - '
' determined at the local Tevel « G g -
. 2. 1 SJTA President . . S
' 3. 1. elemeptary principal of a participating school as
determined by the San Jose ‘Administrators Association )
.4. 1 secondary princip&t of "a participating, school -as ..
. determined by the San Jose Administrators Association
= 5. 1 district 1iaison administrator as.determined by the 1.
superintendent . . : ,
6. 1 People.Working for Schoois representative as determined
, ‘ by PW4S . o~ : s
7. 1 CTA-IPD representative - . N T
8. 1 District Advisory Committee pepresentative as determined ~
N by DAC L ‘ )
i 9. 1 Parent Teachers Association representative as determined .
by PTA District Council . .o
B. Non-voting members arei . ) . o7 .
- . 1. TIP staff oo ) TN
C. Guests , S X . oL A SR
. . - ) D R -~ - e T W I
1. Stanford Research Institute’ ) ) g,; et S
2. Documentation and Techniq&]’sAg‘sj‘stanée, (DTA) ~ , PrEiELEaRr T :
. . . T, L b K1 ) A VA I o
\R D. ~ A quorum shall.consist of at least 6 voting members. At al] "time: 7/&‘» 'T
’ a majority of ‘those voting members present-must” be teacher™ o hagE S
it \ representativgs. S . A T
) E. The chairperson shall be a ‘teacher representative. ‘
o - ] . oo ' Lo ,
E e « o ~%ﬁ i:.{«.;?}}f :é‘i‘(ii‘ LA
v - il ‘} I Phoa » - - - Lot .VJ:»."‘
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APPENDIX E . < .

,(PHASE 4 II ORQANIZAUONAL EHARL

.

j T . g s . L s ) - ] T B
e 0 . - '}j
S SCHOOLS [° . '
'f o Sty - ' ' . L . .
o } T . J
‘. : ¢ -
* _ - | scHooL INVOLVEMENT | g ‘
SJv Sg\ D POLICY COMMITTEE SJTA .
1. . 1 (sIPC) .
: ~ “t ARG : -
, v X ‘
“ . . 1977-78 . .
: . - 23 % - s ':.
Lo ;& ol N 1978—>
. t o« . Ll e y = *
?' - e 0 o >~ .« .
- B - . . "‘ ° ! s D;D .3 by S ° ) . C T A
- SN CONSORTIUMﬁ T
y - "’R’J‘C"’Q glgygSTreATOR et
° e :“ i PR ) .
';i!:i‘ - - - ‘ - ;—-—iﬂ-’—‘— 'l;-
«.;;lﬂ - [} ﬁ‘f N I* ® ) ?
LA et e e b "INTERNAL/!%;I’ERNAL“‘ o ", ) ot
S a ! cog%ms ‘ . :
e - MRS < :
S‘J'USD‘ San Jose Unified Schoo1 Dlsfmct CTA E CaHforma Teachers Assoc1at10n
SJTA = San Jose Teachers Assoc1at10n§, DIA = Documentatl,on & ’rechmcal Ass1st
. - SRI = Stanford Research Institute . . ~ - NIE = Natwna] Inst1tute of Educat‘pn
.yv4v. . A o ﬂ . - ) B S ASO 7.' ’ " - 3\
W in  TIP7/20/76 2 '8 - i .,
: L 2 ) . e ) " _;; " I'
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APPENDIX B , .

-

METROPOLITAN f\DULT EDUCATION \
1674 Park Awanue / San Jose. California 95126 / (408) 293-0326. 998-6033

- . - |

¥ ¢

. N ‘/’,,f /
School Involvement Teams DATE: “January 27, 197
and Faculty Council Members e ) /oot

Y )

FROM: Dr.‘Arlene'Magnus :

Principal Investigator ‘ - , ‘

>4

RE: ~ TIP Mini-Grants to Project~Schools

. '

TEACHER INVOLWEMENT MEANS....having a continued,.defined opportunity to
use professional judgment in influencing and improying the school's
instructional delivery system to students. * . .

Teacher involvement in the broadest sense is an aYigressive professionalism
which works toward enabling each school staff person to have an appropri-
ate role in the decision.which affects their worle with students.
Much has been said about teacher involvement. TIP is doihg something !
about teacher Tnvolvement by funding the resuTts of teacher .decision
making so that. problems can be solved and needs can be met. . :

- v - N ¢ \‘, £ P ) . »
“We have lots of ideas for mipi-grants, but"we -thjnk your ideas are the
best ones. You are closest to student and school needs. When you, as
~~ a School Involvement Team or Faculty Counciléihave identified a possible

project yqu are encouraged to confer with your principal re%arding,your

proposal.
J a

" What should. you do-nekt? . . ' -

o

Please read the enclosed mini-grant gdide]jg§§. .

If you think your® school-will be interested, Eaﬁgﬁeféﬁaﬁa;?eiﬁrh the , |
enclosed form to the TIP office. This will give the Policy Committee an
idea of'~the number of praposals expected and how the money may be distributed

among” the schools. LT \ |
; _ ‘ .

cc: Dr. John Emrick

FS{ghoo] P‘ffinéylpa]s )
.« Dr. Knight .~ bert Stahli . s
- PAQ, San Jose High : ' _ o
transérﬁbed in Dr. Magnus™ aBsencg/jéBL; . o <L T
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"SAN JOSE TEACHER INVOLVEMENT PROJECT:

~
v

N e
R0

X
A

}f
‘R

7
'
3

_ CRITERIA FOR MINI-GRANTS

= 4 : - B .
X el b L0y e o P e Sesn v L am PR
- Ad . - -

A. §chool Eligibjlity for Mini-Grants . -

-

: ﬁ_;: .Schools may apblx for mini-grants if they... o § "o,
- S A st
- ' :1‘ meet NIE criteria for project partic1pat1c;£z'f?§ attached)
o "o o " .2, have an operatiorial represehggfive go?erdadgé structure
e ¢ 3. have a constitution or by-lawg partially or fully
T . : s developed which have been.ratitied by school staff
“ ’ Project schools may cellaborate with other schools in reciprocal or
exchange programs which will-benefit the pfoject school. :
B. Funding Criteria | - h
v Proposals fromischool QOVernaﬁce bodies may~6é’funqed to §upp6ft the ** =
solution of an instructional decision or to sustain or carry forward .
educational program outcomes which have been processed through the
governance structure and jts-decision mechanisms. . Ty "
‘ B - . A e
Mini-grants must be compatible with NIE guidelines and the TIP goals’ .
and objectives.* Proposals should include the . following information:
’ 1. -Need - Description, data, and documentqfion on the'neegl g
s {e.g., needs assessment, council minutes, etc.)
. 2. Purpose and Plan - Description of the proposal.plan an&.tha. ‘
ngution to' be funded : . ,
. . t . v,
\ 3. OQutcome - Anticipatgd.outhome/benéfit to staff, students,
T = ;and/or community . .
4, imp1ementation - Names of 1nd1vfduélsiresponsib1e'for ‘\j
impTementing. the mini-gragg'at Tocal school .o
l % - v " 5. Efaluation = Person(s) rasponsible for reporting to the -
: ~ Policy Committee and TIP project staff the outceme of mini- )
¢ . o Qrant projéct. M . - . —
%{:ﬁ‘ﬁ%«:ﬁﬁ;'&'«,‘.,}#@"j G et R SRR “A’C.'Sij;a;.r*:' ~~3'».;,:,~f¢z{-;-;;,3:;;,:._». W"\?‘ T e , o ‘\.., . B ‘
. - * “6. Budget -:Amount of funding requested and purposes for which
o . .~ .. . fands will be expended. Name person responsible for distri-:
« “" < ‘butionof funds™ .0 :
s - v RN
, ~*Funds may nqé‘fbe expended .i“q:z' purcizasé of individual.items over $100. O‘QI,".' :
. payment pf “persopal salaries, alchoholic.beberages, fri¥ilous travel,
S 2 entertainmen} unrelated to educational purposes- Lot
’ - !‘ ’ ’. ’ - ’
o - * . ‘ .
~ 54 : 0
. 48 » ,‘ ' et
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-
e e - 2. . ‘
Lo ¢
T - o %i;
S S Avaiiabiiity of Funds | R $
[ -2 AN

. From $100-$500 will be avaiiabie per proposai depending on?the
, * number of applications and the nature of the mini-grant proposals
e submitted to the TIP Poiiqy Commi ttee.

Proposals must be submitted by March 12, 1976 for impiementation
prigr to June 1, 1976. .

. .+ A school may submit more than one mini-grant propoSai Funds for
N _succeeding grapts will be distributed after the first grant has
“been impiemented

v /
-, Priority for funding will be based on:
Definition of need ' ' L

'Degree to,uhich”teachers and their resentative
governance' structures were involved 1n defining the
problem or proaect

. Degree to which mini- grant will benefit or ‘serve a

¢ schoo] probiem or support teacher decision making,
steacher effectiveness, student-teacher relatignships,
student growth, etc. (see TIP "Possible Areas for
Teacher Invoivement 1n Decision Making“)

hd . . -
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5 TIP: o . \ ‘
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~ MINI-GRANT PROPOSAL SERE

-

- a7

. < " Yes! "We are interestéd in seeing our ideas put into action, and we
- will have our first written proposal susmi tted by March 12th.

_INTENT 70 SUBMIT >

k)

» "tly' ) ) i . .
. Maybe. We be'lme in Teacher Involvement but may not have time to
submit a proposal prior to March ]Zth. o

-

Tj“ﬂe or- description of first mini-grant proﬁgoga]: ;,3

Ve

. - Estimétgi coste. ) - \
" Titd emameS'of future m;ini-grant proposa]sei' ‘ , '
.- - \ . .
Estimated cost of /futqr_er\pmposﬂs: <
Total estqimated’costj of a~1-1\ proposals: . | . > o
_ ) Submitted; by: ) L ,‘-{'"' ‘,. (Name), ‘ '
*_ T , | )‘ 4 ) (Counc:ﬂ or Team Position)
- ( (Schogﬂ')_’ . .
B T (Mailing atidress)
< - P :
. " Return this form IMMEDIATELY to: - o
= TIP-Office, MAEP ) L
1671 Park-Ave. . - .
$ansJose, Ca., 95126 - )
P . . 5055




i v N
\‘ *MINI-GRANT GPPLICATION -~
\ T
L SAN JOSE TEAEHER INVOLVEMENT PROJECT
Your school is eligible if you m@ the following: YES NO
NIE\SCHOOL(S)...I:... ......... Cereeenns vene————_ "
. NIE SCHOOL(S) IN COOPERATION WITH SJTA SCHOOL(S)....... .
OPERATIONAL BOVERNANCE STRUCTURE. .1+« ev e veeersvrnnstn . .
CONSTITUTIOM PARTIALLY OR FULLY DEVELOPED......... Ceeeee .
&\ { . . . <t ; © k
TITLE \ >
“scwoor(s) & > ) REBRESENTATIVE (S)
SUBMITTED BY:
PURPOSE:
'. ‘
‘ x
PLAN: i A .
a g | -
3 ¢ - ) . ) .”
. %&%‘ A ) ,
~ -;h;: . [ ’ ’
o v" L L
\ .
At ) .\ \ ' - ’ . 2 .
G : — i ' g o
. \ o \ =, . -
‘ * T \| 7 N
Lo \
L ] ll\ 1




E lC ’ ’ :

K » e,

Ao provi c s : 1
- “ PR

va
=

}M gk <= - vw ) “
..‘ . ’ ‘
EXPECTED RESULTS: . _ '
o _— - \ /
s’ _ ‘y «' .
» L ' . .
— ) L
.« l © /
<7 ’ . . / o ’,' 3
METHOD OF EVALUATION: =y / ;
* ¥ . / . * -
. [ = ’ .
‘.‘ . ) h v . _“4// )
. S - ;0
. BUDGET
b ' - -\‘. ) ..
S /\. o _s ) T l_ _ - — -
z s 3":‘., )
a Pl - . A -
it ' ., ‘ 3 s
. o © CTOTAL: '
. | .- SCHOOL(S) ° REPRESENTATIVE (S) '
| SIGNED:- * . i
e Yt - ¢ b \
b - . .
s, Po)icy ommittee action: approved ° Date: )
T - not approved - . ., " " :
- If approved, fund distribution will be arranged. fa - ) >
s . If not apprdved a 1etter deta‘l 1ing the reasons is attached
L0 TIP 3/76 ; 58 : 3
' . -h2 : N L
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. efit.

* 1« When teachers are involved if de-

cision making something really
good happens — schools become
more effective and students ben-

E
€

»

Berta Landwehr believes this as .

do otherteachers at Anne Darling
School,
Teacher Involvement Project
C(TIP) is provndmg an opportunlty
to dévelop their own process for
mstructlonal dec:smn maklng

*‘Teacher enthusiasm, higher

San Jose, where the °

morale, better faculty rapport,

and more cohesiveness’. are
other teacher endorsed products

. of TIP which is funded through

the federal funded National Instl-

tute of Education grant in cooper-

ation with the San' Jose Teacr; rs

Association and CTA. Sev

schools other than Anne Darllng
,are involved in TIP.

-

Partncnpatmg schools design-their

own governing structure 'to meet

unique needs and draft consti-

tutions' which outling’ how- deci-

sion can, be rendered, with what

effect and recourse. *
T

A recent critique with partici-
pating TIP teachers at Anne Darl-
ing Schdol, where Spanish, Por-

' . tuguese and English is taught,

hasized that students as well
as teachers in San Jose benefit

from building-level decision mak-. -

ing by teachers.

nts obviously benefit when.

v ¥ ¢ -

teachers feel good about them-
selves and are making decisions
aﬁytmg the classroom

The. San Jose Dlstnct provndes a
half-day  of - visitation time for
teachers. The facuity colincil ap-
pHed for, and received, a TIP mini-
grant tq buy an additional day of
substitute time for each teacher.
Each pod decided how to use thls
réleased tlrhe
/

The Portuguese bilinguat teach-

‘xers~planne2’a continuum of skills

- the evening. That's how valuable *

‘strategies.

‘for their program:

-
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Some pods shared ideas h'om

their visitations, brainstormed,
and developed new classroom

“We spent ah entire day . . got

really involved in exciting ideas .

.. enrichment-. . . and good con-
crete innovative fresh ways’ of
doing things,” Mona Dawer said.
“it was wonderfi to have time to
sit down and share ideas,"’ Marian
Siebert added.

“Every@pod worked way beyona
their teaching day, some way into

- they felt this ‘opportunity was,"

Berta said. “Our use of the mini- .,

grant-is one of the most produc-
tive things we’ve done.”

~C JUR
Thevplanning -day has produced

visible changes in the classroom*

[
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FACULTY AT ANNE DARLING SCHOOL describes excellent morale and

rapport to Bob Stahl left to right, Berta Landwehr, Principal Phil Ludi,

Marian Siebert, Mona Dawer and Linda Funk of Grant School. Ludi
reports that before, '!;IP his office made decisiohs and dissension re- .

sulted. Now he spehds time implementing teacher dec:s:ons

° e

.

- a motor-perceptlon program,

peer reading and cross-age tutor- »
mg. a monathly multicultural
_therhe, and a 15-minute daily

" “quiet reading time” throughout

'teache[s are passing on to stud .
dents the decision-making skills = °

the school.

¢

Most importantly, however,

they have been’learning.

.

“The biggest responsibility we:

. have to our students is to teiict

them ‘how to make decisiors,”
Mona said. “The.process is herd,
but it has to be passed down."

x

Anne Darling teachérs view their

constitution as a ‘strugture for
_ problem solving”

that has given
them a much larger stake in their
school program. “TIP has done
nice things for this school in a un-
ifying manner,” they conclude.

v

Infornftition about%ll’ and
samples of building consti-
tutions can be obtained by
writing to TIP ¢/o0 San Jose
Teachers. Association,
2476A ‘Almaden Express-
way, San Jose 95125. Phone

.

{408) 267-0565.
] ¢ -7

e

=

ey

-y

ke




N ,\-.‘ >

REFERENCES

>

AN ] : o
: ( é"ﬁtah] Robert E. Instructional Advocacy Beginning Thoughts and

Agg]ication Burlingame, Ca., CTA Instruction Center, Fi]e #10, . - . .
s P )

C oy .

Tuqker, Marc S. Program Plan, May 1975 School Capacity for Pyfblem
Solving, Department of\HeaIth Educat1op, andWelfare, Nat1ona]
nstitute of Education,‘yashington D.C., 1975 p. 1. -

[S—

Progress Report and Reqyest for Funding, San Jose Teacher Invo]vement .
roject, June 30, 1975.. . -

San Jose Teacher Involvement

fsJ

Emrick, J.A., , & Peterson, S.M. Evaluation of Phase I of the San Jose
Teacher Involvement Project. Menlo Pafk Ca.: Stanford’Research

Institute, 1975 .

¢

Progress Report and Request for Funding,
rogect Ju1y 30, 1976.

& Peterson, S.M. Evaluation of Phase Il of the San Jgse

Emrick, J.A.,
Menlo Park, Ca.; Stanford Research  , .

# Teacher Invo]yement Project.

Institute, 1976. ) R
g . - N - B - -~ ” ¥ ‘ « . - 7
. . \
0' ?
~ N - ‘
"N‘*‘Nm A . -
Wk )‘ -
A - -
P ¢ \ ’
i ‘ -~
Il \. -
LS ¥ '{ N N !

-
- N ,
“a
3 . _—
- - 2
! . °
' e . ¥ . 5
, . -
St . W - LR
Yl x !
Tl
r K;f;‘.ge{f > o < N
P e Pa
i{ . . ' ,®
e -
e . .
PN ' e s ®
6 -2 )
<
(23 T
- N
N
M i — —
— -
.~
‘ « 55 g
.

-2 0

14
o
°




